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Abstract  of  Dissertation  Presented  to  the  Graduate 
Council  of  the  University  of  Florida  in  Partial  Fulfillment 
of  the  Requirements  for  the  Degree  of  Doctor  of  Education 

A SURVEY  OF  THE  DOCTORAL  LEVEL  SPECIAL  EDUCATION 
ADMINISTRATION  PREPARATION  PROGRAMS 

By 

Harry  H.  Repsher,  Jr. 

December,  1979 

Chairman:  Charles  Forgnone 

Major  Department:  Special  Education 

This  study  was  conducted  for  the  purpose  of  determining  the 
status  and  future  direction  of  the  doctoral  level  special  education 
administration  preparation  programs  in  the  United  States  funded  by 
the  Bureau  for  the  Education  of  the  Handicapped  (BEH)  during  the 
1973-74  academic  year.  Specific  questions  were  formulated  within 
five  major  areas:  background  information,  admission  requirements, 

recruitment  and  selection  procedures,  course  work  and  information, 
and  related  experiences. 

Data  were  collected  from  program  coordinators  and  analyzed  from 
two  questionnaires  designed  specifically  for  this  study.  The 
initial  instrument  was  mailed  to  the  coordinators  of  the  doctoral 
level  special  education  administration  preparation  programs.  Of 
the  32  preparation  programs  questioned,  only  24  met  the  established 
criteria  of  being  a doctoral  level  preparation  program  funded  by 
BEH.  Of  these  24,  18  coordinators  responded  for  a return  rate  of 


75%.  The  latter  respondents  constituted  the  subjects  for  the 
second  survey.  A total  of  15  coordinators,  or  83.33%,  responded 
to  the  1978-79  follow-up  survey. 

Major  study  results  included: 

(1)  student  financial  aid  and  enrollment  statistics 
were  delineated; 

(2)  requirements  considered  to  be  most  relevant  for 
admission  to  the  graduate  school,  special  education  or  educational 
administration  department,  and  to  doctoral  candidacy  were  deter- 
mined ; 

(3)  the  coordinators  preferences  regarding  the  most  appro- 
priate recruitment  and  selection  procedures  were  identified; 

(4)  the  appropriate  minors,  cognates,  and  areas  of 
specialization  were  identified; 

(5)  the  most  commonly  taken  courses  in  special  education, 
special  education  administration,  educational  administration,  and 
research  were  ascertained; 

(6)  the  utilization  of  simulation  materials,  competency-based 
programs,  mini -courses,  internships,  and  practicums  was  determined; 

(7)  the  extent  of  the  participation  of  educational  adminis- 
tration students  and  faculty  members  in  special  education 
administration  was  explored; 

(8)  other  related  experiences  provided  by  the  preparation 
program  and  types  of  positions  obtained  by  graduates  were  reported 
by  the  respondents;  and 

(9)  the  accuracy  of  the  coordinators  responses  to  questions 
which  required  opinions  about  the  future  direction  of  the  prepara- 
tion programs  was  determined. 


IX 


A discussion  relating  the  results  of  the  study  to  other  studies 
was  made.  The  results  were  also  related  to  educational  programming 
and  future  research. 


X 


CHAPTER  I 


INTRODUCTION 

Since  the  end  of  World  War  II,  there  has  been  a tremendous 
expansion  of  exceptional  children  programs.  Accounts  of  the 
proliferation  of  services  have  been  documented  in  several  reports 
and  textbooks  in  this  field  (Cruickshank  & Johnson,  1958;  Dunn,  1963, 
1972;  Kirk,  1962,  1972;  Mackie,  1969). 

The  proliferation  of  programs  has  been  attributed  to  advocacy 
groups  composed  of  parents  and  professionals,  state  and  federal  man- 
dates and  financial  support,  and  litigation  concerning  the  right  to 
an  appropriate  education  for  all  children.  Weintraub  (1969)  noted 
that  special  education  owed  its  existence  to  the  "imperative  of 
the  law"  rather  than  being  "obtained  by  the  goodwill  of  the 
public"  (p.  47). 

As  expected,  such  growth  increased  the  necessity  for  trained 
teachers  and  administrative  personnel  in  direct  proportion  to  the 
number  of  exceptional  student  programs.  The  federal  government 
provided  training  grants  to  colleges  and  universities  to  prepare 
personnel  in  the  exceptionality  areas  (Horn  & Bowers,  1968;  Martins, 
1968).  However,  it  was  not  until  "in  the  third  year  (1965)  of 
PL  88-164,  that  the  U.S.  Office  of  Education  announced  that  fellow- 
ships would  be  available  in  special  education  administration" 

(Connor,  1966,  p.  163). 
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Until  the  past  decade,  little  support  and  research  were 
directed  toward  the  area  of  special  education  administration. 

Such  scarcity  of  research  was  noted  by  Baer  (1959),  Baker  (1944), 
Burrello( 1974) , Cain  (1953),  Howe  (1960,  1963),  Kohl  and  Marro 
(1971,  1972),  Reynolds  (1969),  Voekler  and  Mullen  (1963), 

Willenberg  (1966),  Willower  (1966),  and  Wiseland  and  Vaughn  (1964). 

The  paucity  of  information  in  this  field  prompted  Kohl  and 
Marro  (1972)  to  declare  that  "little  is  known  about  the  effective- 
ness of  education  and  the  needs  of  these  administrative  leaders 
or  the  organizational  system  in  which  they  function"  (p.  5). 
Furthermore,  little  is  known  about  the  preparation  programs  for 
these  special  education  administrators.  Howe  (1972)  noted  that 
previous  studies  have  been  devoted  to  statements  of  opinion  and 
reports  of  practices  within  special  education  departments.  Kohl 
and  Marro  (1972)  revealed  that  the  special  education  administration 
programs  have  grown  primarily  in  response  to  locally  perceived 
needs  and  concerns.  LaMonda  (1978)  concluded  that  "while  growth 
in  isolation  provided  the  opportunity  to  adapt  to  unique  local 
system  needs,  it  did  little  to  develop  special  education  adminis- 
tration as  a legitimate  professional  field"  (p.  2). 

It  is  for  these  reasons  mentioned  above  that  a comprehensive 
descriptive  study  of  special  education  administration  preparation 
programs  needs  to  be  completed.  Since  the  coordinators  of  these 
programs  are  responsible  for  the  development  of  the  training  program 
and  the  preparation  of  leadership  personnel,  they  are  the  appropriate 


respondents  to  evaluate  and  offer  opinions  concerning  the  status 
and  future  direction  of  the  special  education  administration 
preparation  programs. 
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The  Problem 

The  problem  under  study  was  to  determine  the  status  and 
future  direction  of  the  doctoral  level  special  education  administra- 
tion preparation  programs  in  the  United  States  funded  by  the  Bureau 
for  the  Education  of  the  Handicapped  (BEH)  during  the  1973-74 
academic  year  and  to  determine  the  accuracy  of  the  coordinators 
responses  in  regard  to  future  direction  of  the  preparation  programs 
after  five  years  (1978-79).  Specific  questions  were  formulated 
within  five  major  areas:  background  information,  admission  require- 

ments, recruitment  and  selection  procedures,  course  work  and  informa- 
tion, and  related  experiences.  The  questions  concerning  background 
information  were  relative  to  program  status,  student  financial  aid, 
and  enrollment.  Questions  concerning  graduate  school,  department, 
and  candidacy  admission  requirements  were  specified.  Questions 
relative  to  the  recruitment  and  selection  procedures  focused  on 
school  priorities  to  procure  graduate  students.  Course  work  and 
information  inquiries  examined  program  content  and  instructional 
processes.  Questions  in  the  final  area  provided  information  on  the 
additional  experiences  of  the  students  and  aspects  that  were  unique 
to  the  preparation  programs. 
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Justification  of  the  Study 

The  investigation  of  doctoral  level  special  education  adminis- 
tration preparation  programs  was  a timely  endeavor.  After  a 
decade  of  BEH  funding,  a proliferation  of  preparation  programs 
emerged.  In  a recent  survey  it  was  reported  that  there  were  53 
special  education  administration  preparation  programs  (Council  for 
Exceptional  Children,  1974).  Of  these,  32  were  supposedly  at  the 
doctoral  level. 

With  the  challenges  of  litigation,  state  and  federal  mandates, 
organizational  complexities,  and  new  categorical  programming,  the 
need  and  demand  for  adequately  trained  special  education  administra- 
tive personnel  remains  crucial  (Blessing,  1966;  Burrello,  Guarino, 

& Poinsett,  1974;  Reynolds,  1966;  Willower,  1970;  Wyatt,  1968). 
Furthermore,  leadership  training  programs  continue  to  change  in 
general  and  special  education  administration  (Burrello  et  al . , 

1964;  Burrello  & Sage,  1979;  Spuck,  Davis,  & Silver,  1978).  A 
descriptive  study  of  doctoral  level  preparation  programs  in  special 
education  administration  was  seen  as  valuable  to  the  administrative 
training  programs  for  its  data  content  and  for  delineating  the 
further  development  of  the  field. 

Delimitations  and  Limitation 


The  study  was  confined  to  BEH  funded  doctoral  level  special 
education  administration  preparation  programs  in  1973-74.  It  was 
limited  to  data  gathered  from  18  program  coordinators.  Initially 
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the  questionnaires  were  sent  to  32  coordinators,  of  which  24  met 
the  criteria  for  BEH  funding  support. 

The  basic  limitation  of  a normative  survey  is  the  forced 
reliance  on  the  validity  of  the  respondents  answers.  Closed  and 
open-ended  questions  were  utilized  and  deemed  appropriate  for  the 
study  by  the  opinions  of  the  researcher  and  a panel  of  judges 
selected  from  the  study  population.  Responses  to  the  individual 
questions  were  classified  and  presented  through  the  use  of  descrip- 
tive statistics  in  the  form  of  numerical  totals,  percentages,  and 
frequency  rankings. 


Assumpti ons 

After  a decade  of  program  operation,  it  was  assumed  that  the 
problems  addressed  in  this  study  were  timely  and  important  enough 
to  warrant  the  interest  and  cooperation  of  the  special  education 
administration  program  coordinators.  These  coordinators  were  in  a 
position  to  have  valuable  insights  into  the  current  status  and  future 
direction  of  the  doctoral  level  special  education  administration 
preparation  programs.  Finally,  it  was  assumed  that  the  information 
required  for  the  completion  of  the  survey  instruments  was  readily 
aval labl e. 


Definition  of  Terms 

Degree  of  accuracy  refers  to  the  percentage  of  correct  responses 


within  the  forecasted  items. 
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Future  direction  refers  to  the  expected  changes  in  the 
doctoral  level  preparation  programs  within  the  next  five  years. 

Program  coordinators  are  those  designated  individuals  who 
have  operational  responsibil ity  for  the  doctoral  level  special 
education  administration  preparation  program. 

Status  refers  to  the  current  operational  conditions  of  the 
doctoral  level  preparation  programs. 

Organization  of  the  Study  by  Chapters 

The  introduction,  statement  and  justification  of  the  problem, 
limitations  and  delimitations,  assumptions,  and  definitions  are 
presented  in  Chapter  I.  Chapter  II  contains  the  review  of  litera- 
ture which  covered  background  information,  course  work  and  informa- 
tion, and  admissions,  recruitment  and  selection  criteria.  Chapters 
III,  IV,  V,  and  VI  contain  the  procedures,  the  results  of  the 
1973-74  survey  data,  the  results  of  the  1978-79  survey  data,  and 
the  discussion  and  conclusions. 


CHAPTER  II 


REVIEW  OF  THE  LITERATURE 


In  this  era  of  accountability,  effective  and  efficient  special 
education  services  are  dependent  upon  the  preparation  and  experience 
of  the  special  education  administrator.  To  gain  a perspective  of 
leadership  training,  it  was  necessary  to  survey  certain  aspects  in 
general  educational  administration  programs  as  well  as  in  special 
education  administration  programs.  The  purpose  of  this  chapter  is 
two-fold.  First,  a historical  account  of  special  education  adminis- 
tration preparation  programs  was  provided  through  background 
information;  and  secondly,  an  examination  of  the  admissions, 
recruitment,  and  selection  of  students  and  of  program  or  course 
content  of  the  training  programs  within  the  literature  was  con- 
sidered. 


Background  Information 

In  the  United  States,  state  schools  and  institutions  were  given 
the  initial  responsibil ity  to  establish  special  education  programs. 
The  administrators  of  these  institutions  were  trained  primarily  in 
the  field  of  medicine  or  psychology  (Kirk,  1962).  As  services  for 
exceptional  children  were  expanded,  programs  were  developed  in  the 
larger  city  public  schools.  In  an  account  of  administrative 
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personnel,  Ayer  and  Barr  (1928)  reported  that  16  of  the  44  cities 
with  populations  of  over  100,000  employed  29  supervisors  and  six 
directors  in  special  education.  However,  studies  by  Baker  (1944), 
Connor  (1961),  and  Willenberg  (1970)  indicated  that  general  education 
personnel  administered  the  majority  of  the  programs  for  exceptional 
children. 

While  the  first  course  in  administration  for  special  educators 
was  offered  approximately  70  years  ago,  the  literature  revealed  a 
paucity  of  information  in  the  area  of  special  education  administration 
and  personnel  until  very  recently  (Baer,  1959;  Baker,  1944;  Cain, 

1953;  Howe,  1963;  Reynolds,  1969;  Voekler  & Mullen,  1963).  In 
national  surveys  of  training  programs  by  Mackie  and  Dunn  (1954) 
and  Martens  and  Rettig  (1949),  there  was  no  mention  of  a program 
sequence  of  at  least  three  courses  in  administration  or  supervision 
of  special  education.  Similar  results  were  found  in  a Southern 
Regional  Education  Board  (SREB)  study  (Dunn,  Geer,  & Godwin,  1955). 
However,  the  Western  Interstate  Commission  for  Higher  Education  (WICHE, 
1960)  regional  study  for  the  1958-59  academic  year  reported  10 
master's  level  students  in  leadership  training. 

In  a 10  year  follow-up  study  of  the  SREB  area,  Fudell  (1967) 
identified  19  institutions  of  higher  learning  enrolling  48  students 
in  special  education  administration  during  1964-65.  While  there  was 
no  attempt  to  differentiate  between  administrative  and  supervisory 
training,  Fudell  found  21  students  receiving  undergraduate  training, 

13  pursuing  a degree  at  the  master's  level,  and  14  students  being 
prepared  at  the  doctoral  level. 
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Milazzo  and  Blessing  (1964)  conducted  a national  survey  for 
the  National  Association  of  State  Directors  of  Special  Education 
(NASDSE)  to  determine  the  current  practices  for  training  special 
education  directors  and  supervisors.  Of  the  174  responding  schools, 

40  respondents  indicated  that  they  had  programs  in  administration 
and  supervision  and  eight  of  these  programs  had  integrated  courses 
with  educational  administration.  A summary  report  to  NASDSE  indicated 
that  experience  in  special  education  was  not  considered  as  a prerequi- 
site for  the  master's  program.  In  this  program,  an  area  of  excep- 
tionality was  stressed  with  minimal  instruction  in  special  education 
administration  and  the  omission  of  general  education  administration 
courses.  While  there  was  greater  emphasis  at  the  specialist  degree 
level  in  administration,  doctoral  level  students  concentrated  their 
studies  in  either  one  exceptionality  or  across  all  areas  of  special 
education,  but  little  attention  was  focused  on  administration. 

In  the  following  academic  year,  1965-66,  preparation  programs  for 
special  education  administration  were  funded  under  PL  88-164  (Conner, 
1966).  According  to  Henderson  (1970),  only  four  institutions  of 
higher  learning  received  funding  grants  and  six  others  obtained 
developmental  grants  during  the  first  year.  He  predicted  that  by 
the  1968-69  school  year  15  universities  and  colleges  would  provide 
training  programs. 

Studies  in  1967  and  1969  by  Henley  (1969,  1970)  confirmed  that 
the  number  of  preparation  programs  had  grown  from  11  to  17  colleges 
and  universities.  Henley  surveyed  USOE/BEH  funded  special  education 
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administration  programs.  A comparison  between  the  two  studies 
was  made  to  establish  probable  patterns  of  development.  Henley 
summarized  that  trends  were  being  established  toward  a cooperation 
of  the  two  administration  preparation  programs  (general  and  special 
education)  in  regard  to  participation  by  students  in  courses  and 
by  professors  in  doctoral  committee  assignments. 

Further  cooperation  between  special  and  general  administration 
was  evident  when  a conference  was  established  through  the  sponsorship 
of  BEH  with  the  University  Council  of  Education  Administration  (USEA) 
(Meisgeier  & Sloat,  1970).  An  eventual  outcome  was  the  formation  of 
the  General -Special  Education  Administration  Consortium  (GSEAC). 

This  led  to  other  joint  conferences  and  participation  in  the  UCEA 
Monroe  City  simulation  exercise.  Goodman  and  Sage  (1973)  assessed 
the  interaction  between  the  departments  of  special  education  adminis- 
tration and  education  administration  affiliated  with  UCEA.  They 
indicated  that  the  interaction  was  primarily  one  way.  The  special 
educators  perceived  the  seven  categories  under  study  (professional 
interactions,  collegial  relationships,  joint  curricula,  joint  programs, 
joint  internships,  joint  research,  and  joint  recruitment)  as  being 
more  important  and  occurring  more  frequently  than  their  generalist 
counterparts. 

Saettler  (1969),  in  his  study  of  students  in  training  programs 
during  1968-69,  reported  that  there  were  34  graduate  programs  and  one 
undergraduate  program  for  the  preparation  of  special  education 
administrators.  The  latter  program  was  a fifth  year  of  study  provided 
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to  seven  part-time  students  and  represented  only  "0.01%  of  all 
undergraduate  students  in  training  programs"  in  special  education 
(Saettler,  1969,  p.  66).  Of  the  391  graduate  students  in  administra- 
tion preparation,  128  were  at  the  master's  degree  level  with  only  26 
full-time  and  102  part-time  students,  78  were  in  the  advanced  or 
specialist  degree  programs  with  nine  students  full-time  and  69  part- 
time  students,  and  the  doctoral  programs  had  123  full-time  students 
and  62  part-time  students  for  a total  of  185  enrolled  at  the  highest 
degree  level.  Special  education  administration  students  represented 
approximately  1.4  percent  of  the  total  graduate  students  in  the  412 
universities  and  colleges  that  were  surveyed. 

Saettler  (1969)  compared  his  data  to  the  previous  WICHE  and  SREB 
regional  studies.  Both  areas  represented  a large  segment  of  sparsely 
populated  states.  Saettler  stated  that  approximately  one-third  of 
the  doctoral  students  in  the  nation  were  being  trained  in  six  WICHE 
state  universities  and  colleges.  The  SREB  states  had  only  three 
graduate  programs  and  had  students  evenly  distributed  within  the 
three  degree  areas. 

In  a related  area,  Saettler  (1969)  indicated  that  all  full-time 
special  education  administration  students  were  receiving  some  form  of 
financial  assistance.  While  his  study  provided  data  on  the  number 
of  programs  and  students  being  trained  in  special  education  adminis- 
tration, there  was  little  evidence  to  show  the  number  of  students 
who  were  specializing  in  the  area  and  who  would  pursue  a career  in 
supervision  or  administration.  Vance  and  Howe  (1974)  reviewed  job 
placements  of  program  graduates  from  1965  to  1971.  They  found  that 


only  120  (57.7%)  of  the  208  graduates  were  employed  in  administrative 
leadership  positions  while  60  graduates  went  into  university  teaching 
positions.  The  remaining  28  students  were  placed  in  other  types  of 
positions  not  classified  under  the  above  two  areas. 

Wyatt  (1968)  indicated  a need  for  749  leadership  personnel  for  the 
1969  fiscal  year,  but  Saettler  (1969)  stated  that  of  the  391  students 
in  administration  programs  only  76  would  be  graduating  and  thus  be 
employable.  This  represented  only  10%  of  the  personnel  that  were 
needed.  In  regard  to  this  dilemma,  Saettler  emphasized  the  need  to 
investigate  the  development  of  the  advanced  or  specialist  degree 
program  for  leadership  personnel.  Horn  (1970)  acknowledged  concern 
for  funding  post-master's  fellowships  in  this  area  also. 

Course  Work  and  Information 

Kirk  (1957)  described  the  doctoral  program  in  special  education 
at  the  University  of  Illinois.  He  felt  that  advanced  courses  "should 
represent  a conceptualization  of  the  field  and  organization  of 
knowledge  into  more  theoretical  structures.  They  are  courses  that 
delve  deeper  into  the  problem,  into  the  research,  and  into  theoretical 
considerations"  (p.  51).  The  program  consisted  of  16  semester  hours 
in  advanced  special  education  courses  and  8 to  16  semester  hours  in 
statistics,  research,  educational  psychology,  social  foundations, 
general  education,  and/or  related  disciplines.  Actual  courses  taken 
were  dependent  upon  the  career  goals  of  the  students.  Special 
education  administrators  deviated  from  other  special  education 
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doctoral  students  only  in  courses  taken  in  general  educational  admin- 
istration. 

Gallagher  (1959)  chaired  a committee  of  prominent  directors  of 
special  education  doctoral  programs.  They  suggested  five  curriculum 
areas  of  study  to  include  special  education,  educational  psychology, 
administration,  curriculum  development,  and  statistics  and  research 
design.  In  the  administrative  area,  "the  committee  felt  . . . that 
the  student  in  administration  should  have  a knowledge  of  school  finance 
and  business  management,  the  legal  basis  of  school  administration,  and 
an  understanding  of  the  theory  and  practice  of  the  American  educational 
system"  (Gallagher,  1959,  p.  108).  In  addition,  an  appropriate  intern- 
ship, the  counseling  of  parents  and  children,  and  the  need  for 
supervisory  skills  were  suggested. 

Connor  (1961)  enumerated  essential  administrative  duties  required 
of  the  leadership  person  in  special  education.  He  recognized  the  need 
for  "general  administration  knowledge"  and  the  specialized  teaching 
and  administrative  experiences  in  special  education  (p.  23). 

A comprehensive  preparation  program  was  developed  by  Connor 
(1966).  After  reviewing  the  relevant  literature,  he  indicated  the 
need  for 

more  information  regarding  incidence,  definitions,  finances, 
organizational  techniques,  decision-making,  power  structures, 
leadership  qualities,  curricula  effectiveness,  political 
activity,  personal  values,  selection  of  personnel,  prepara- 
tion patterns  and  community  influences.  (Connor,  1963, 
p.  163) 

He  emphasized  professional  competencies  rather  than  research  for  the 
sixth  year  of  graduate  school.  He  realized  the  need  for  a common 
core  of  courses  for  post-master's  level  students.  In  particular. 


administration  students  were  required  to  have  common  cores  in  general 
education  administration  and  to  attend  seminars  in  their  special 
education  interest  area.  Connor  doubted  whether  special  education 
was  keeping  abreast  of  the  general  administration  movement  toward 
higher  standards  and  research  despite  the  CEC  professional  standards 
and  the  funding  of  fellowships  and  grants  in  special  education  admin- 
istration. 

Affleck,  Fargo,  and  Lowenbraun  (1968)  proclaimed  the  need  for 
tailor-made  doctoral  programs  to  meet  the  individual  characteristics 
of  the  student  through  the  use  of  behavioral  objectives.  This  fore- 
runner of  the  competency-based  program  provided  for  innovative 
curricula  development  based  on  the  experiences  and  knowledge  of  the 
doctoral  student. 

According  to  the  responses  from  a national  survey  (Kohl  & Marro, 
1971),  administrators  of  special  education  programs  felt  courses  in 
the  area  of  child  growth  and  development,  special  education,  and 
special  education  administration  were  the  most  important.  Other  areas 
in  weighted  composite  rank  were  general  school  administration, 
curriculum  development,  supervision  of  instruction,  educational 
psychology,  and  tests  and  measurements.  In  a more  recent  report 
given  at  the  GSEAC  meeting  in  Pittsburgh,  Vance  (1973)  reported  the 
findings  of  his  study  on  doctoral  fellows  funded  by  BEH.  Respondents 
indicated  the  need  for  preparation  courses  in  school  law,  finance, 
and  management  as  well  as  an  orientation  on  community  service 
agencies.  Perhaps  these  areas  were  stressed  due  to  the  recent 
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popularity  of  court  cases  that  indicated  the  need  for  equalized 
funding  and  the  right  to  an  education.  Abeson  and  Fleury  (1972), 
in  their  study  of  state  certification,  found  a wide  variety  of 
courses  needed  for  certification.  School  administration  and  super- 
vision were  the  most  frequently  required  courses  followed  by 
curriculum  development  and  evaluation.  Five  states  required  special 
education  administration  and  supervision  for  certification. 

In  discussing  practicums  and  internships,  Gallagher  (1959)  and 
Kirk  (1957)  proposed  that  these  field  activities  needed  to  be  incor- 
porated into  the  preparation  program.  The  first  report  to  indicate 
coordination  with  local  schools,  county  or  intermediate  districts, 
state  department,  private  facilities,  and  other  placement  areas  was 
by  Milazzo  and  Blessing  (1964).  Of  the  40  institutions  that  offered 
programs  in  special  education  administration,  four  provided  intern- 
ships and  13  had  practicums.  Blessing  (1966)  provided  a list  of 
detailed  activities  that  could  be  assigned  to  interns  at  the  state 
department,  in  the  field,  and  around  the  training  institution  dependent 
on  the  skills  and  experiences  of  the  students.  Henley  (1969)  studied 
17  USOE/BEH  supported  special  education  training  programs  and  found 
a great  deal  of  confusion  among  the  institutions  regarding  intern- 
ships. Full  year  internships  were  required  by  six  university  programs 
while  the  time  requirement  varied  at  the  remaining  institutions.  The 
total  number  of  hours  required  for  the  internship  ranged  from  90  to 
1,590  hours  at  the  placement  site. 

Henderson  (1970)  proposed  some  guidelines  to  differentiate 
between  field  placements,  practicums,  and  internships.  The  field 
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experience  consisted  of  short-term  visitations  and  observations  as 
part  of  the  course  assignment.  The  practicum  experience  was  defined 
as  observation  and  participation  for  a short  period  of  time  within 
one  term  of  study.  He  proposed  that  the  internship  be  a long-term 
involvement  with  an  agency  (usually  one  year).  Henley  (1969) 
elaborated  upon  aspects  of  the  field  placements  in  the  preparation 
programs  that  he  studied  in  1967  and  1969.  He  cited  some  guidelines 
that  were  currently  used  at  the  Michigan  State  University  program. 

He  proposed  that  the  internship  be  for  a minimum  of  one  quarter  or 
at  least  360  clock  hours  and  that  the  practicum  experience  be  90 
hours  of  field  work.  Three  areas,  which  included  orientation, 
general,  and  specific  agency  involvement,  were  advocated  in  field 
placements.  Practical  experience  v/as  considered  essential  for 
preparation  programs  in  the  future.  Sedlak  (1972)  collected  data 
on  practicums  and  internships  from  the  50  state  directors  and  19 
selected  colleges  and  universities.  He  found  that  the  interns,  the 
host  administrators , and  the  special  education  administration  coordina- 
tors considered  this  experience  a valuable  component  of  the  program. 
Respondents  to  other  studies  (Kohl  & Marro,  1971;  LaMonda,  1978; 

Vance,  1973)  were  of  similar  opinions. 

Admission,  Recruitment,  and  Selection 

At  the  doctoral  level,  Kirk  (1957)  proposed  that  a person  be 
selected  on  the  basis  of  completion  of  a master's  degree  and,  at 
least,  two  years  of  teaching  experience  in  one  area  of  special  educa- 
tion. In  addition,  an  individual  was  to  be  evaluated  on  his  ability 
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to  be  a leader  through  the  interview  process.  A committee  of 
doctoral  level  program  directors  in  special  education  suggested 
more  comprehensive  minimum  requirements  (Gallagher,  1959). 

Teacher  trainers  and  administrators  were  expected  to  have  a minimum 
of  two  years  of  experience  and  a master's  degree  with  a B average 
while  the  research  student  had  to  have  a B+  average  and  appropriate 
experience  within  his  social  science  background.  All  candidates  had 
to  score  above  50%  on  the  Millers  Analogies  Test  (MAT)  or  equivalent, 
to  submit  recommendations,  and  to  be  interviewed. 

Connor  (1961)  and  Milazzo  and  Blessing  (1964)  preferred  students 
to  have  an  integrated  background  in  regular  and  special  education 
courses  and  experiences.  The  latter  authors  stressed  the  need  for  a 
screening  process  to  determine  "the  students'  motivation  for  graduate 
level  preparation  in  the  field  of  supervision  or  administration"  (p. 
132). 

Connor  (1966)  established  guidelines  for  special  education  prepara- 
tion programs  that  paralleled  those  used  by  general  education  adminis- 
tration. He  recognized  the  need  to  follow  those  standards  established 
by  the  American  Association  of  School  Administrators  and  which  the 
National  Council  for  Accreditation  of  Teacher  Education  used  to  approve 
schools  for  accreditation.  He  proposed  a minimum  of  three  years  of 
teaching  experience  for  administration  certification.  The  Council  for 
Exceptional  Children  in  the  same  year  accepted  the  Professional 
Standards  Project  report  which  contained  standards  for  graduate  school 
programs  and  for  administrative  personnel  (CEC,  1966).  It  suggested 
post-master's  preparation  for  administrators.  Elements  of  admission 
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standards  were  minimal  and  flexible  enough  to  accomodate  all  of  the 
preceding  studies.  Lord  (1966)  reviewed  14  programs  that  granted 
doctorates  in  three  or  more  areas  of  special  education.  Requirements 
for  admission  reflected  the  same  basic  structure  with  some  deviation 
in  grade  point  average  (GPA)  and  the  amount  of  experience  required. 

Spuck,  Davis,  and  Silver  (1978)  surveyed  the  educational 
administration  departments  in  the  United  States.  Of  the  258  respond- 
ents, it  was  found  that  approximately  one-fourth  of  the  institutions 
granted  the  Doctor  of  Philosophy  (Ph.D.)  degree  while  the  Doctor 
of  Education  (Ed.D.)  degree  was  offered  by  one-third  of  the  depart- 
ments. They  noted  that  within  admissions,  women  comprised  about 
25%  of  the  doctoral  population  while  minorities  comprised  about  20%. 


CHAPTER  III 


PROCEDURES 


Overview  of  Study  Design 

The  purpose  of  this  study  was  two-fold.  First,  the  status  and 
future  direction  of  the  doctoral  level  special  education  administra- 
tion preparation  programs  funded  by  BEH  during  the  1973-74  academic 
year  was  determined.  Secondly,  the  accuracy  of  the  responses  regard- 
ing the  future  direction  of  the  preparation  programs  after  five  years 
(1978-79)  was  studied.  The  data  v/ere  collected  through  the  use  of 
two  questionnaires  designed  specifically  for  this  study.  The  initial 
instrument  was  mailed  to  the  coordinators  of  the  doctoral  level 
special  education  administration  preparation  programs  in  universities 
throughout  the  country.  A second  survey  instrument  was  mailed  to 
the  respondents  of  the  initial  questionnaire.  The  results  were 
analyzed  by  this  investigator. 

Population  Selection 

The  population  consisted  of  the  32  coordinators  of  doctoral  level 
special  education  administration  preparation  programs  in  the  United 
States  as  reported  in  a timely  survey  (CEC,  1974).  Questionnaires 
were  sent  to  the  coordinators  of  these  doctoral  level  preparation 
programs.  Of  the  32  preparation  programs  questioned,  only  24  met 
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the  established  criteria  of  being  a doctoral  level  preparation 
program  funded  by  BEH.  Of  these  24,  18  coordinators  responded. 

The  latter  constituted  the  responding  sample  for  the  first  question- 
naire and  the  subjects  for  the  follow-up  survey. 

Instrumentation 

The  survey  instruments  used  in  this  study  were  developed  by  the 
researcher.  The  initial  survey  (1973-74)  was  designed  to  obtain 
information  concerning  the  doctoral  preparation  program  status  and 
the  coordinators  opinions  about  the  future  direction  of  their 
preparation  programs  during  the  next  five  years.  Closed  and  open- 
ended  questions  were  developed  to  ascertain  this  information. 

These  questions  were  centered  around  the  following  five  areas: 
background  information,  admission  requirements,  recruitment  and 
selection  procedures,  course  work  and  information,  and  related 
experience. 

The  survey  instrument  was  pilot-tested  from  the  responses  of  the 
special  education  administration  preparation  program  coordinators 
at  the  University  of  Alabama,  the  University  of  Northern  Colorado, 
and  Georgia  State  University.  They  were  required  to  analyze  the 
appropriateness  of  the  questions  and  format  and  not  to  supply  the 
data  to  the  questions.  All  three  coordinators  attested  to  the  appro- 
priateness of  the  survey  instrument  and  made  no  suggestions  for 
additions  or  deletions. 

The  second  survey  instrument  was  designed  to  obtain  information 
concerning  the  accuracy  of  the  coordinators  responses  to  questions 
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which  required  opinions  about  the  future  direction  of  the  preparation 
programs.  A comparison  of  the  expected  changes  (1973-74)  and  current 
practices  (1978-79)  was  made  to  determine  the  accuracy  of  the 
responses. 

Data  Collection 

Copies  of  the  survey  instruments  were  reproduced  on  white  bond 
paper.  Two  copies  of  the  1973-74  survey  (see  Appendix  A),  a letter 
of  introduction,  and  a stamped,  self-addressed  envelope  were  mailed  to 
the  special  education  administration  program  coordinators  on  November 
22,  1974.  From  this  initial  request,  16  surveys  were  returned.  An 
additional  letter  of  introduction  and  questionnaire  form  were  mailed 
to  the  remaining  16  program  coordinators  on  January  5,  1975.  From 
this  effort,  an  additional  five  surveys  were  received. 

A third  and  similar  request  was  made  on  April  18,  1975.  No 
responses  were  received.  Telephone  and  personal  contacts  were  made 
which  resulted  in  the  receipt  of  two  additional  responses,  for  a 
total  of  23  surveys,  or  a 71.88%  return  rate. 

Through  further  investigation  of  the  returned  survey  instruments 
and  by  telephone  and  personal  contacts,  the  researcher  found  that 
only  25  of  the  32  colleges  and  universities  had  doctoral  level 
preparation  programs.  Of  these  25,  one  program  did  not  receive 
BEH  funding  support.  Therefore,  the  study  was  confined  to  24 
doctoral  level  preparation  programs.  Of  these  programs,  18  coordina- 
tors returned  the  questionnaire  representing  75%  of  the  total  24. 

Two  copies  of  the  1978-79  survey  instrument  (see  Appendix  B), 
a letter  of  introduction,  and  a stamped,  self-addressed  envelope 
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were  mailed  to  the  18  responding  program  coordinators  on  February  1, 
1979.  From  this  initial  request,  eight  responses  were  received. 

An  additional  letter  of  introduction  and  questionnaire  form 
were  mailed  to  the  remaining  eight  program  coordinators  on  February 
24,  1979.  From  this  effort,  an  additional  seven  responses  were 
returned  for  a total  of  15  responses  or  a 83.33%  return  rate. 

Data  Analysis 

Analysis  of  the  data  was  accomplished  through  the  compilation 
and  organization  of  the  responses  to  the  individual  questions  in  the 
survey  instruments.  In  addition,  tabular  displays,  numerical  totals, 
percentages,  rank  order,  and  other  descriptive  statistics  were 
presented. 


CHAPTER  IV 


RESULTS  OF  THE  1973-74  SURVEY 

As  prescribed  in  the  statement  of  the  problem,  inquiries 
relative  to  the  general  background  information,  admission  require- 
ments, recruitment  and  selection  procedures,  course  work  and  informa 
tion,  and  related  experiences  were  analyzed.  The  results  of  this 
treatment  are  reported  within  this  chapter  and  the  appendices. 

The  survey  was  confined  to  the  24  doctoral  level  special 
education  administration  preparation  programs  receiving  BEH  funding 
support  in  the  1973-74  academic  year.  With  this  criteria,  18 
coordinators  returned  the  questionnaires  representing  75%  of  the 
total  24.  Of  the  six  non-responding  preparation  programs,  the 
University  of  Georgia  was  without  a coordinator  and  was  reviewing 
the  status  of  its  program.  The  other  five  program  coordinators  did 
not  respond  to  the  questionnaire. 

Background  Information 

General  background  information  was  obtained  through  11  question 
naire  items.  The  purpose  of  question  one  was  to  determine  the 
status  of  the  program  coordinators.  The  respondents  were  requested 
to  specify  their  academic  title  and  rank.  The  results  are  presented 
in  Appendix  C.  Of  the  18  respondents,  six  reported  their  academic 
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title  as  coordinator,  three  as  director,  and  two  were  chairman  of 
the  department  of  special  education.  The  remaining  seven  respondents 
indicated  that  their  academic  title  and  rank  were  the  same.  There 
were  10  professors,  seven  associate  professors,  and  one  assistant 
professor. 

The  purpose  of  question  two  was  to  determine  the  appointment 
status  of  each  coordinator.  The  respondents  were  requested  to  state 
the  percentage  of  time  assigned  to  a specific  department  (special 
education,  education  administration,  or  other).  The  results  are 
presented  in  Appendix  C.  Ten  coordinators  reported  full-time  (100%) 
appointments  in  the  special  education  department  while  one  was  full- 
time in  educational  administration.  Seven  respondents  reported 
joint  appointments  with  all  but  one  reporting  the  majority  of  his 
time  being  spent  in  special  education. 

The  purpose  of  question  three  was  to  ascertain  the  initial  date 
of  funding  from  BEH.  The  respondents  were  requested  to  report  the 
month  and  year  funding  was  initiated  by  BEH  for  special  education 
administration.  Tabulation  of  the  responses  appears  in  Table  1. 
Initial  funding  dates  ranged  from  1965  to  1972.  Eleven  (61.1%) 
universities  initiated  programs  within  the  first  three  years  of 
federal  support. 

The  purpose  of  question  four  was  to  determine  doctoral  degree 
status.  The  respondents  were  requested  to  check  the  appropriate 
response  for  the  type  of  doctoral  degrees  conferred  by  their 
programs.  In  addition,  those  respondents,  who  reported  that  their 
school  conferred  both  types  of  doctoral  degrees,  were  asked  to 
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Table  1 

Initial  Funding  by  BEH 


Year 

Number  Funded 

1965 

3 

1966 

4 

1967 

4 

1968 

1 

1969 

1 

1970 

2 

1971 

2 

1972 

1 

specify  the  essential  differences  between  the  two  degrees.  Appendix 
D contains  the  tabulation  of  the  responses  for  these  questions. 
Analysis  of  the  data  indicated  that  50%  of  the  institutions  of 
higher  learning  provided  both  types  of  doctoral  degree  programs 
while  six  (33.33%)  provided  the  Doctor  of  Philosophy  (Ph.D.)  and 
three  (16.67%)  conferred  the  Doctor  of  Education  (Ed.D.)  degree. 

The  primary  differences  between  the  two  degree  programs  were  described 
in  terms  of  additional  work  in  research,  statistics,  and  dissertation 
hours  plus  a language  requirement  for  the  Ph.D.  degree. 

The  purpose  of  question  five  was  to  determine  the  future  direc- 
tion of  the  programs  that  conferred  one  type  of  doctoral  degree. 
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The  respondents  who  checked  one  degree  program  were  asked  "Do  you 
expect  to  have  both  within  the  next  five  years?"  The  results  are 
presented  in  Appendix  D.  Two  of  the  nine  programs  expected  to 
confer  the  additional  degree. 

The  purpose  of  question  six  was  to  ascertain  the  student 
enrollment  status.  The  respondents  were  requested  to  report  the 
number  of  full-time  and  part-time  students  by  race  and  sex.  The 
results  of  this  question  are  presented  in  Table  2 and  Appendix  E. 


Table  2 

Number  of  Full  and  Part-Time  Students  by  Race  and  Sex 


Race 


Full-Time  Students  Part-Time  Students 

Male  Female  Male  Female 


Caucasian  78 
Negroid  7 
Indian 

Mexican-American  3 
Foreign  1 


29  64  27 

7 2 5 

1 2 2 

1 1 


Total 


89 


38 


69 


34 
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Analysis  of  the  data  in  Table  2 and  Appendix  E indicated  a 
dominance  of  males  by  over  a two  to  one  margin  in  the  special  educa- 
tion administration  doctoral  programs.  The  respondents  cited  a 
total  of  230  students  with  198  (86.09%)  Caucasians,  21  (9.13%) 
Negroid  or  black,  8 (3.48%)  Mexican-Americans,  and  3 (1,30%)  of 
foreign  abstraction. 

Of  the  127  full-time  doctoral  preparation  students,  89  or 
70.08%  were  males  and  38  or  29.92%  were  female  students.  Slightly 
more  than  5%  of  the  male  population  was  composed  of  blacks  (7) 
while  there  was  an  equal  number  (7)  of  black  females  of  18.42%  of 
the  female  population.  In  addition,  there  were  three  (2.36%)  males 
and  one  (.03%)  female  of  Mexican-American  origin  and  one  of  each 
gender  that  were  of  foreign  abstraction.  The  majority  of  the  full 
time  students  were  Caucasian  with  87.64%  males  and  76.32%  females. 
Part-time  enrollments  were  divided  similarly  with  69  males  (66.99%) 
and  34  (33.01%)  females.  There  were  two  black  males  and  five  black 
females,  two  Mexican-Americans  of  each  gender,  and  only  one  foreign- 
born  male  student  in  this  population.  The  majority  of  the  part- 
time  students  were  Caucasian  with  males  representing  92.75%  of  the 
enrollment  and  females  representing  79.41%.  There  were  no  American 
Indians  reported  in  either  group. 

The  purpose  of  question  seven  was  to  determine  the  expected 
enrollment  from  1974-75  to  1978-79.  The  coordinators  were  requested 
to  predict  their  future  enrollments.  The  projections  (see  Table  3 
and  Appendix  F)  represented  a significant  decrease  in  the  total 
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number  of  students  from  the  surveyed  year  (1973-74).  Beginning  with 
the  1974-75  academic  year,  there  was  a gradual  rise  from  a total  of 
177  to  185  full  and  part-time  students  in  1978-79.  During  the 
1973-74  academic  year,  there  was  a total  of  230  doctoral  students. 


Table  3 

Expected  Number  of  Full  and  Part-Time  Students 


Year 

Ful 1 -Time 

Part-Time 

1974-75 

112 

65 

1975-76 

114 

65 

1976-77 

114 

64 

1977-78 

118 

66 

1978-79 

117 

68 

The  purpose  of  question 

eight  was  two-fold. 

First,  it  was  to 

determine  the  status  of  other  program  degrees  and/or  certificates 
which  were  conferred  by  each  institution  and,  secondly,  to  determine 
the  coordinators'  opinions  regarding  the  expected  changes  in  the 
types  of  degrees  and/or  certificates.  The  respondents  were  required 
to  check  the  appropriate  responses  offered  from  a listing  of  four 
items  (see  Appendix  A). 

An  analysis  of  the  data  (see  Appendix  G)  indicated  a strong 
preference  for  offering  the  advanced  or  educational  specialist  (Ed.S.) 
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degree  (72%).  Of  the  responding  coordinators,  13  programs  provided 
an  Ed.S.  program,  four  offered  a sixth  year  certificate,  five 
offered  a director  and/or  supervisory  certificate,  and  six  programs 
offered  a masters  degree  in  special  education  administration.  Only 
two  program  coordinators  indicated  a change  in  their  degree  and/or 
certificate  standards  within  the  next  five  years  (see  Appendix  G). 

One  respondent  proposed  to  eliminate  state  certificates  for  directors 
unless  an  Ed.S.  degree  was  obtained  while  the  other  reported  that  the 
state  was  revising  certification  requirements. 

The  purpose  of  question  nine  was  to  determine  the  status  of 
student  financial  aid.  The  program  coordinators  were  asked  to 
furnish  the  number  of  students  who  received  financial  aid  from  a 
listing  of  five  items  (federal,  state,  local,  private,  university, 
or  other) . 

Responses  to  this  question  are  presented  in  Appendix  H. 

Financial  aid  was  received  by  approximately  50%  of  the  students. 
However,  an  analysis  of  the  data  revealed  that  the  majority  of  the 
financial  aid  was  received  by  full-time  students,  106,  as  compared 
to  15  part-time  students.  Within  the  full-time  student  population 
who  received  financial  aid,  85  were  provided  with  federal  assistance, 
seven  had  state  or  local  support,  and  27  received  university  scholar- 
ships/assistantships.  It  should  be  noted  that  15  students  received 
both  federal  aid  and  university  awards.  One  student  received  support 
from  a private  source  while  another  was  supported  by  the  Canadian 
CEC.  Of  the  15  part-time  doctoral  students  who  received  financial 
assistance,  all  were  funded  by  federal  aid.  It  was  interesting  to 
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note  that  those  schools  with  proportionately  more  students  had  less 
financial  assistance  for  their  students;  whereas,  those  schools 
with  an  enrollment  of  under  16  students  were  able  to  assist  over 
70%  of  their  students. 

The  coordinators  opinions  were  sought  to  determine  the  status 
and  future  direction  of  the  new  block  funding  formula.  The  purpose 
of  these  questions  was  to  determine  how  block  funding  would  affect 
the  program.  Two  open-ended  questions  were  asked  to  determine  the 
current  and  future  affects  of  block  funding  on  federal  grants  to 
students.  The  results  are  presented  in  Appendix  I.  The  respondents 
were  divided  in  their  opinions  with  10  coordinators  indicating  that 
there  would  be  no  change  in  their  programs  while  the  other  eight 
coordinators  indicated  that  it  would  either  reduce  the  number  of 
students  or  limit  the  amount  of  financial  aid  given  to  the  students. 
Projecting  for  the  next  five  years,  11  or  61.11%  of  the  program 
coordinators  were  of  the  opinion  that  block  funding  v/ould  have  an 
affect  on  student  aid  while  seven  respondents  or  38.89%  stated  that 
there  would  be  no  change. 

The  purpose  of  the  last  item  in  background  information  was  to 
determine  the  status  of  committee  assignments  for  educational  adminis- 
tration faculty  members.  The  respondents  were  requested  to  check  the 
appropriate  responses  regarding  assignment  on  the  comprehensive 
or  written  exams  of  doctoral  or  dissertation  committees. 

An  overwhelming  concensus  of  opinion  indicated  that  an  educational 
administration  faculty  member  served  on  the  dissertation  committee  and 
provided  questions  for  the  comprehensive  examinations.  Of  the  17 
respondents,  100%  of  the  coordinators  concurred. 
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Admission  Requirements 

Admission  requirements  information  was  solicited  through  10 
survey  items.  The  purpose  of  question  one  was  to  determine  the 
status  of  graduate  school  admission  requirements.  The  respondents 
were  presented  a list  of  six  items  and  instructed  to  check  the  most 
appropriate  items  used  for  graduate  school  admissions  from  the 
following:  completion  of  a master's  degree,  graduate  record  examina- 

tion (GRE),  grade  point  average  (GPA),  interview  with  the  department. 
Miller's  Analogy  Test  (MAT),  and  other  requirements.  When  appropriate 
the  specific  score  or  average  was  requested.  The  results  are  pre- 
sented in  Table  4 and  Appendix  J. 

Table  4 

Graduate  School  Requirements  Considered  to  be 
the  Most  Relevant  for  Admission 


Graduate  School  Requirements  Frequency  of  Response  Rank 


Completion  of  Master's  degree 


17 


1 


GRE  Score 


10 


4 


Grade  point  average 


14 


2 


Interview  with  the  department 


13 


3 


MAT  score 


8 


5 


Other  - Number  of  recommendations  3 

Teaching  experience  2 

Written  diagnostic  test  1 

Advanced  pre-requisites  1 


6 

7 

8.5 

8.5 


No  response 


X 


Note:  "No  response"  was  deleted  from  rank  order. 
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Analysis  of  the  data  regarding  graduate  school  admission  require- 
ments in  Table  4 and  Appendix  J revealed  that  completion  of  a master's 
degree  was  chosen  as  the  prime  criteria  for  admission  with  100%  of 
the  responding  coordinators.  According  to  14  (82.35%)  of  the  co- 
ordinators, the  GPA  was  ranked  second.  The  third  ranked  requirement 
selected  by  the  program  coordinators  was  an  interview  with  the 
department  (76.47%).  Ten  or  58.82%  of  the  schools  required  the  GRE 
and  eight  (47.06%)  used  the  MAT.  Four  other  requirements  were  men- 
tioned but  ranked  exceedingly  low. 

In  those  areas  where  a score  or  average  was  requested,  12  of 
the  15  respondents  indicated  that  the  GPA  ranged  from  a high  of  7.0 
on  a 9.0  scale  to  a 2.0  on  a 3.0  scale  with  a B+  average  as  the  most 
approximate  grade.  Seven  of  the  10  universities  that  required  the 
GRE  reported  a range  of  scores  from  850  to  1100  with  1000  being  the 
mode.  The  MAT  was  used  by  eight  institutions.  Scores  ranged  from  45 
to  55  with  50  as  the  modal  test  score.  The  number  of  requirements 
deemed  appropriate  as  prerequisites  by  the  graduate  schools  was  pre- 
sented in  Table  5.  Analysis  of  the  data  indicated  that  the  majority 
of  schools  had  four  or  five  criteria  for  admission  (64.7%). 

The  purpose  of  item  two  was  to  determine  the  future  direction 
regarding  the  graduate  school  admission  requirements.  The  respondents 
were  asked  their  opinions  about  the  expected  changes  in  the  admission 
requirements.  The  results  from  this  question  are  presented  in 
Appendix  K.  Fifteen  of  the  16  respondents  reported  no  significant 
changes  occurring  in  the  requirements,  but  one  coordinator  thought 
that  the  requirements  might  be  raised.  Two  respondents  failed  to  reply 
to  this  question. 
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Number  of  Graduate 

Table  5 

School  Requirements  for  Admission 

Number  of  Requirements 

Frequency  of  Responses 

Rank 

2 

2 

4 

3 

3 

3 

4 

5 

2 

5 

6 

1 

6 

1 

5 

Note:  N = 17;  Mean,  4.05;  Mode,  5. 


The  purpose  of  question  three  was  to  determine  the  status  of  the 
department's  admission  requirements.  The  respondents  were  requested 
to  check  the  appropriate  response  from  a list  of  five  selected  items 
to  include:  preliminary  examination,  recommendations,  interview, 

experience,  and  other.  A specific  number  was  requested  for 
recommendations  and  experience.  The  results  are  presented  in 
Table  6 and  Appendix  J. 

An  analysis  of  the  data  in  Table  6 indicated  three  department 
requirements  (recommendations,  interview,  and  experience)  had  the 
highest  rank.  These  criteria  were  considered  the  most  relevant  re- 
quirements for  admission  by  the  department  with  100%  of  the 
respondents.  The  preliminary  examinations  were  ranked  second  with 
10,  or  58.82%,  of  the  coordinators.  Two  other  areas  (student  goals/ 
autobiography  and  writing  ability)  received  minimal  support. 
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Table  6 

Department  Requirements  Considered  to  be  the 
Most  Relevant  for  Admission 


Department  Requirements 

Frequency  of  Responses 

Rank 

Preliminary  exams 

10 

4 

Recommendations 

17 

1 

Interview 

17 

1 

Experience 

17 

1 

Other: 

Student  goals/autobiography 

2 

5 

Writing  ability 

1 

6 

No  response 

1 

X 

Note:  "No  response"  was  deleted  from  rank  order. 


In  those  areas  where  a specific  number  was  requested,  all  17 
respondents  indicated  that  the  range  for  the  number  of  recommenda- 
tions was  two  to  five  with  a mode  of  three.  The  same  model  number, 
three,  and  range,  two  to  five,  were  reported  for  the  number  of  years 
of  experience  required. 

The  purpose  of  question  four  was  to  determine  the  future  direc- 
tion regarding  the  department  admission  requirements.  The  coordina- 
tors were  asked  their  opinions  concerning  the  expected  changes  in 
their  requi rements.  The  results  are  presented  in  Appendix  K. 
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Sixteen  of  the  18  coordinators  indicated  that  there  would  not  be 
any  changes  while  one  thought  that  there  would  be  and  one  was 
doubtful . 

The  purpose  of  question  five  was  to  determine  the  status  of 
doctoral  candidacy  admission.  The  respondents  were  presented  with 
a list  of  five  selected  items  (the  passing  of  written  or  comprehensive 
examinations,  the  number  of  hours  in  course  work,  the  approval  of  the 
dissertation  topic,  the  approval  by  the  doctoral  committe,  and  other) 
and  were  asked  to  check  all  the  items  utilized  for  admission  to 
candidacy.  The  results  are  presented  in  Table  7 and  Appendix  J. 

Table  7 

Requirements  Considered  to  be  the  Most  Relevant 
for  Admission  to  Candidacy 


Requirements 

Frequency  of  Responses 

Rank 

Pass  written/comprehensive  exams 

17 

1 

Number  of  hours  in  course  work 

7 

4 

Approval  of  dissertation  topic 

10 

3 

Approval  by  doctoral  committee 

12 

2 

Other:  Oral  exam 

3 

5 

Research  requirement 

1 

6 

No  response 

1 

X 

Note:  "No  response"  was  deleted  from  rank  order. 
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An  analysis  of  the  data  in  Table  7 indicated  that  the  coordina- 
tors selected  the  passing  of  written  or  comprehensive  examination, 
the  approval  of  the  doctoral  committee,  and  the  approval  of  the 
dissertation  topic  as  the  three  most  relevant  requirements  for 
admission  to  candidacy.  The  number  of  hours  in  course  work  was 
marginally  relevant  while  two  other  categories  (oral  exams  and 
research  requirement)  received  minimal  support.  One  coordinator 
did  not  answer  this  item. 

The  purpose  of  question  six  was  to  determine  the  future  direction 
of  requirements  for  the  admission  to  doctoral  candidacy.  The 
coordinators  were  asked  their  opinions  regarding  any  expected  changes 
in  their  requirements.  The  results  from  this  question  are  presented 
in  Appendix  K.  Changes  in  the  admission  to  candidacy  requirements 
were  indicated  by  two  respondents  with  one  indicating  a move 
toward  a competency-based  program  and  the  other  one  intending  to 
initiate  a written  or  comprehensive  examination.  Fourteen  program 
coordinators  revealed  that  there  would  not  be  any  changes  in  their 
requirements  while  two  coordinators  did  not  answer  this  item. 

The  purpose  of  question  seven  was  to  determine  the  status  of 
residency  requirements.  The  coordinators  were  asked  to  provide  the 
number  of  quarters  or  semester  required  before  admission  to  candidacy 
and  the  number  of  years  required  to  complete  the  doctorate  after 
admission  to  candidacy.  Appendix  L contains  the  results  for  this 
question. 

Analysis  of  the  responses  for  the  number  of  quarters  or 
semesters  required  before  admission  to  candidacy  revealed  that  12  (66.67%) 
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coordinators  reported  a range  of  one  to  three  semesters  with  10 
reporting  the  modal  number  of  two  semesters.  The  other  six  (33.33%) 
respondents  reported  a range  of  four  to  eight  quarters  with  a mode 
of  three  quarters. 

Analysis  of  the  responses  for  the  number  of  years  required  to 
complete  the  doctorate  after  admission  to  candidacy  revealed  that  15 
(83.33%)  coordinators  reported  a range  of  five  to  ten  years  with  the 
majority  (13)  being  from  five  to  seven  years  to  complete  the  doctorate. 
Two  programs  did  not  have  a time  requirement  while  one  depended  upon 
student  competencies. 

The  purpose  of  question  eight  was  to  determine  the  future  direc- 
tion regarding  the  residency  requirements.  The  coordinators  were 
asked  their  opinions  concerning  the  expected  changes  in  their 
residency  requirements.  The  results  are  presented  in  Appendix  K. 

There  were  no  changes  predicted  for  the  admission  requirements  of 
minority  students  over  the  next  five  years. 

Recruitment  and  Selection  Procedures 

Recruitment  and  selection  procedures  to  procure  special  education 
administration  doctoral  students  were  examined  through  four  question- 
naire items.  The  purpose  of  item  one  was  to  determine  the  status  of 
recruitment  procedures.  The  respondents  were  presented  a list  of 
seven  selected  items  (advertisements  in  publications,  advertisements 
through  brochure  letters,  referrals  from  graduates,  referrals  from 
other  training  programs,  referrals  from  state  departments,  referrals 


38 


from  local  district  personnel,  and  other)  and  asked  to  indicate 
the  percentage  of  usage  of  each  item.  The  results  are  presented  in 
Table  8 and  Appendix  M. 


Table  8 

Procedures  Considered  to  be  Most 
Relevant  for  Recruitment 


Recruitment  Procedures  Frequency  of  Response  Rank 


Advertise  in  publications 

1 

9 

Advertise  through  brochure  and  letters 

9 

5 

Referral  from  graduates 

12 

1 

Referral  from  other  training  programs 

11 

2 

Referral  from  state  departments 

10 

3.5 

Referral  from  local  district  personnel 
Other  (list): 

10 

3.5 

Other  departments/faculties 

2 

6.5 

Campus  institutes 

1 

9 

Institution  reports 

1 

9 

None  used 

2 

6.5 

No  response 

2 

X 

Note:  "No  response"  was  deleted  from  rank  order. 


39 


Analysis  of  the  data  regarding  recruitment  procedures  in 
Table  8 revealed  that  five  items  were  chosen  by  the  majority  of 
the  coordinators.  Of  these  five,  a stronger  preference  was 
indicated  for  referral  from  graduates  (92.3%)  by  the  respondents. 
Thereafter,  the  rank  order  of  preference  cited  was  for  referral 
from  other  training  programs  (84.63%),  referral  from  state  depart- 
ments (76.92%),  referral  from  local  district  personnel  (76.92%), 
and  advertisements  through  brochures  and  letters  (69.23%). 

Tabulation  of  the  number  of  total  recruitment  procedures 
responded  to  by  each  coordinator  indicated  a range  of  three  to 
seven  items  with  a mode  of  five.  The  majority  of  respondents  used 
either  four  or  five  items  for  recruiting  procedures  with  twice  as 
many  preferring  five  items.  In  addition,  a tabulation  of  the  mean 
percentage  of  the  five  items  preferred  by  the  respondents  indicated 
a higher  average  percentage  for  advertisements  through  brochures 
and  letters  (28.33%)  as  compared  to  the  most  frequent  response, 
referral  from  graduates  (26.67%).  Four  coordinators  used  brochures 
and  letters  for  over  60%  of  their  recruiting  procedures.  Despite 
being  ranked  second  in  regard  to  frequency  of  response,  referral 
from  other  training  programs  received  the  lowest  mean  percentage 
(13.18%). 

The  purpose  of  item  two  was  to  determine  the  future  direction 
regarding  recruitment  procedures.  The  coordinators  were  asked  their 
opinions  concerning  the  expected  changes  in  their  recruitment 
procedures  within  the  next  five  years.  The  results  are  presented 
in  Appendix  M.  Twelve  respondents  did  not  expect  any  changes  to 
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occur  while  two  coordinators  were  planning  on  more  local  referrals. 
Three  coordinators  stated  that  they  would  engage  in  more  active 
recruitment  while  another  proposed  to  recruit  students  who  were 
currently  employed. 

The  purpose  of  item  three  was  to  determine  the  status  of  variables 
deemed  to  be  the  most  appropriate  in  the  selection  of  doctoral 
students.  The  respondents  were  requested  to  select  from  eight 
variables  (see  Table  9 and  Appendix  A)  their  order  of  priority  in 
the  selection  of  doctoral  students.  Other  variables  could  be  added 
by  the  coordinators.  Table  9 and  Appendix  H contain  the  tabulation 
of  the  responses  to  this  question. 

An  analysis  of  the  data  in  Table  9 indicated  that  the  coordina- 
tors selected  experience,  scholarship,  recommendations,  and  the 
interview  as  the  four  most  appropriate  variables  utilized  to  select 
students  for  the  special  education  administration  doctoral  program. 
These  compared  favorably  with  the  graduate  school  and  department 
requirements  for  admission  (see  Table  4). 

The  purpose  of  item  four  was  to  determine  the  future  direction 
regarding  selection  procedures.  The  respondents  were  asked  their 
opinion  concerning  expected  changes  in  their  selection  procedures 
within  the  next  five  years.  The  results  are  presented  in  Appendix  N. 
One  coordinator  planned  to  focus  attention  on  the  student's  role  as 
a change  agent  while  another  expected  an  increase  in  the  years  of 
experience  requirements.  The  remaining  16  coordinators  were  in 
agreement  that  no  changes  would  be  expected. 
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Table  9 

Variables  Deemed  Most  Appropriate  in  the  Selection 
of  Doctoral  Students 


Variables 

Choice 

First  Second  Third 

Fourth 

Adjusted 

Mean 

Percentage 

Experience 

9 

3 

4 

1 

25.00% 

Scholarship 

2 

7 

2 

1 

17.65% 

Sex 

- 

- 

- 

1 

1 .47% 

Race 

- 

- 

1 

- 

1.47% 

Recommendations 

1 

2 

5 

2 

14.70% 

Interview 

2 

1 

3 

1 

10.29% 

Course  work  in 
university 

- 

2 

- 

- 

2.94% 

Other: 

MAT 

2 

- 

- 

- 

2.94% 

GPA 

1 

3 

- 

- 

5.88% 

GRE 

1 

2 

- 

- 

4.41% 

Goal  Statement 

- 

- 

- 

3 

4.41% 

Communication  Ability  - 

- 

1 

- 

1.47% 

No  Response 

1 

- 

- 

- 

Note:  "No  response"  was  deleted 

mean  percentages. 

from 

the  tabulation  of 

the  adjusted 

N = 17. 

Adjusted  mean 

percentage  = 

: sum 

of  mean 
by  cho 

percentage 

ice 

4 
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Course  Work  and  Information 

Course  work  and  information  was  obtained  through  27  questionnaire 
items.  The  purpose  of  question  one  was  to  determine  the  status  of 
the  minor  and/or  cognate  areas  taken  by  special  education  administra- 
tion doctoral  students.  The  coordinators  were  requested  to  specify 
the  minor  and/or  cognate  areas  taken  by  their  students.  The  results 
are  contained  in  Appendix  0 and  Table  10. 

An  analysis  of  the  data  in  Table  10  indicated  that  the 
respondents,  by  a three  to  one  margin,  specified  educational 
administration  as  the  course  area  most  often  selected  as  a minor. 

The  area  most  often  selected  as  a cognate,  by  a two  to  one  margin, 
was  psychology.  The  coordinators  indicated  that  six  schools 
provided  the  opportunity  to  select  either  area  of  concentration; 
whereas,  seven  had  minors  only  and  five  had  cognates  only.  The 
most  popular  areas  chosen  v/ere  educational  administration,  psychology, 
child  development,  and  special  education,  respectively. 

The  purpose  of  question  two  was  to  determine  the  status  of 
courses  taken  in  the  minor  or  cognate  areas.  The  respondents  were 
requested  to  list  the  courses  most  often  taken  by  students  within 
each  of  the  minor  or  cognate  areas.  Data  from  the  question  was  in- 
complete and,  therefore,  eliminated  from  the  results  and  discussion. 

The  purpose  of  question  three  was  to  determine  the  status  of 
the  most  commonly  taken  research  courses.  The  coordinators  were 
asked  to  list  those  research  courses  taken  by  the  doctoral  students. 
The  results  of  this  question  are  presented  in  Table  11  and  Appendix  P. 


Table  10 


Minor  and  Cognate  Areas  Selected  by  Students 


Course  Area 

Minor 

Frequency  of  Response 

Cognate 

Frequency  of  Response 

Education  Administration 

9 

2 

Psychology 

1 

5 

Child  Development 

2 

2 

Special  Education 

3 

- 

Educational  Supervision 

2 

- 

Curriculum 

1 

1 

Research 

- 

- 

Management 

- 

2 

Counsel ing 

- 

2 

Rehabilitation 

- 

1 

Sociology 

- 

2 

Physical  Education 

- 

1 

Speech  and  Hearing 

- 

2 

Business  Administration 

- 

1 

Educational  Foundations 

- 

1 

Information  Science 

- 

1 

Social  Work 

- 

1 

Communication 

- 

1 
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Table  11 

Commonly  Taken  Research  Courses 


Courses 

Frequency  of  Response 

Rank 

Statistics 

15 

1 

Research  design 

8 

2 

Research  methods 

3 

4 

Research  seminar 

3 

4 

Measurement 

1 

7 

Computer  science 

5 

3 

Sampling  procedure 

1 

7 

Research  practicum/internship 

2 

6 

Research  evaluation 

1 

7 

Design  of  experiments 

1 

7 

Observation  methods 

1 

7 

Research  in  education 

1 

7 

Research  in  special  education 

1 

7 

Dissertation  study 

1 

7 

General  research 

1 

7 

No  response 

3 

X 

Mote:  "No  response"  was  deleted  from  rank  order. 
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Analysis  of  the  data  in  Table  11  indicated  unanimous  aqreement 
(100%)  on  the  part  of  the  responding  coordinators  that  statistics 
was  the  most  commonly  taken  course  in  the  research  block.  Over  50% 
of  the  coordinators  selected  research  design  as  the  second  highest 
ranking  course  while  computer  science  v;as  third  (33.33%).  Research 
methods  and  research  seminar  courses  were  selected  by  20%  of  the 
coordinators . 

The  purpose  of  question  four  was  to  determine  the  most  common 
courses  taken  by  the  special  education  administration  doctoral 
students.  The  respondents  were  presented  a list  of  26  selected 
courses  and  v/ere  asked  to  indicate  the  percentage  of  students  who 
had  taken  the  courses.  The  results  are  presented  in  Table  12  and 
Appendix  Q. 

An  analysis  of  the  data  in  Table  12  and  Appendix  0 indicated  that 
six  courses,  school  finance,  administration  theory,  educational 
administration,  seminar  in  educational  administration,  and  seminar 
in  special  education,  had  the  highest  total  response  (87.5%).  A 
secondary  group  of  courses  with  the  highest  total  response  included 
school  personnel,  administration  and  supervision  of  special  education, 
simulation  exercises  in  special  education  administration,  and 
dissertation  preparation  with  81.25%  usage.  Of  the  courses  with 
100%  frequency  of  usage,  administration  and  supervision  of  special 
education  and  dissertation  preparation  were  the  highest  (13) 
followed  by  simulation  exercises  in  special  education  administration 
(12),  educational  administration  and  organization  (11),  practicum 
and  internship  in  special  education  administration  (10)  each,  and 
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Table  12 


Students  Usage 

of  Selected 

Common 

Courses 

Courses 

100%  9c 

Frequency 
1-75%  74-50% 

49-1% 

Total  No. 
of  Freq. 

Public  Relations 

_ 

_ 

2 

7 

9 

Business  Management 

2 

1 

1 

5 

9 

School  Management 

2 

- 

5 

4 

11 

School  Law 

7 

2 

1 

1 

11 

School  Finance 

7 

1 

1 

5 

14 

School  Personnel 

3 

3 

4 

3 

13 

Administrative  Theory 

9 

- 

4 

1 

14 

Educational  Administration 

11 

2 

1 

- 

14 

and  Organization 

Politics  in  Education 

1 

- 

2 

4 

7 

Administration  and  Super- 

13 

- 

- 

- 

13 

vision  of  Special  Educ. 

Administration  of  Special 

3 

1 

1 

- 

5 

Education 

Supervision  of  Special 

2 

- 

1 

1 

4 

Education 

Issues  and  Trends  in 

6 

- 

1 

- 

7 

Special  Education 

Special  Education  Finance 

4 

- 

- 

- 

4 

Special  Education  Legal 

3 

- 

- 

- 

3 

Aspects 

Community  Aaencies  and 

4 

- 

1 

- 

b 

Special  Education 

Simulation  Exercises  in 

12 

- 

1 

- 

13 

Special  Education  Adm. 

Practicum  in  Special 

10 

- 

- 

1 

11 

Education  Administration 

Internship  in  Special 

10 

2 

- 

2 

14 

Education  Administration 

Research  in  Special  Educa- 

5 

- 

- 

1 

6 

tion  Administration 

Dissertation  Preparation 

13 

- 

- 

- 

13 

Seminar  in  Educational 

5 

2 

2 

5 

14 

Administration 

Seminar  in  Special  Educa- 

2 

2 

- 

1 

5 

tion  Administration 

Seminar  in  Special 

7 

1 

6 

- 

14 

Education 

Mini-Courses  in  Special 

- 

1 

- 

- 

1 

Education 

Other  Courses 

“ 

1 

1 

1 

3 

Note:  M=16 
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administrative  theory  (9).  These  courses  were  selected  by  the 
majority  of  the  students  according  to  the  coordinators  responses. 

The  purpose  of  question  five  was  to  determine  the  status  of 
courses  that  were  taught  jointly  by  the  educational  administration 
faculties.  The  respondents  were  asked  to  list  the  courses  which 
were  taught  jointly. 

The  survey  item  revealed  that  there  were  no  courses  taught 
jointly  by  the  educational  administration  and  special  education 
administration  faculties.  One  respondent  indicated  previous  joint 
assignments,  but  changes  in  personnel  curtailed  this  team  teaching 
effort. 

The  purpose  of  question  six  was  to  determine  which  courses  should 
be  offered  that  were  not  currently  available  in  special  education 
administration  and  educational  administration.  The  coordinators  were 
requested  to  list  the  courses  which  should  be  offered  at  their 
institutions. 

An  analysis  of  the  data  (see  Appendix  R)  regarding  this  item 
revealed  that  four  courses  were  recommended  for  educational  adminis- 
tration. Two  respondents  requested  a course  in  special  education  for 
the  general  administrator  while  one  each  recommended  a course  in 
transportation,  conflict  management,  and  futurism.  In  the  area  of 
special  education  administration  (see  Appendix  S),  three  courses 
were  recommended:  special  education  law,  supervision,  and  simula- 

tion exercises  in  special  education  administration.  Eleven 
coordinators  did  not  respond  to  this  item. 

The  purpose  of  question  seven  was  to  determine  whether  the  courses 
reported  by  the  coordinators  would  be  offered  within  the  next  five 
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years.  The  coordinators  indicated  that  the  seven  courses  would  be 
implemented  within  that  time  period  (see  Appendix  R and  Appendix  S). 

The  purpose  of  question  eight  was  to  determine  the  status  of 
course  work  taken  in  special  education.  The  respondents  were  asked 
their  opinions  regarding  their  preferences  of  taking  special  education 
courses  in  one  exceptionality  or  across  exceptionality  areas.  The 
results  are  presented  in  Appendix  T.  Analysis  of  the  responses 
revealed  unanimous  support  for  cross  categorical  course  offerings. 

Three  coordinators  listed  support  for  both  areas  to  provide  concen- 
tration in  one  area  for  those  students  with  a limited  background  in 
special  education. 

The  purpose  of  question  nine  was  to  determine  the  status  of 
special  education  courses  that  were  taken  by  the  special  education 
administration  doctoral  students.  The  respondents  were  asked  to  list, 
in  order  of  priority,  the  courses  that  had  been  taken.  The  results 
are  presented  in  Table  13  and  Appendix  T. 

Analysis  of  the  data  in  Table  13  revealed  a strong  preference 
for  three  main  areas  of  concentration  in  special  education  course  work. 
Rank  order  preference  was  for  courses  in  mental  retardation,  emotionally 
disturbed,  and  learning  disabilities.  Total  frequency  of  responses 
was  just  the  reverse.  Three  respondents  indicated  a preference  for 
generic  courses  while  no  responses  were  given  by  four  coordinators. 

The  purpose  of  the  following  two  questions  was  to  determine  the 
priority  of  special  education  courses  in  the  future.  The  coordinators 
were  asked  their  opinions  concerning  expected  changes  in  the  priority 
of  special  education  courses  selected  by  the  doctoral  students  within 


49 


Table  13 

Special  Education  Areas  Selected  by  Students 


Special  Education  Courses 

1st  choice 

2nd  choice 

3rd  choice 

4th  choice 

Mental  Retardation 

7 

1 

1 

- 

Emotionally  Disturbed 

- 

6 

4 

- 

Learning  Disabilities 

2 

4 

4 

1 

Problems/Trends/Research 

2 

- 

- 

- 

Physically  and  Multi- 
Handicapped 

- 

- 

1 

2 

Vision 

- 

- 

- 

1 

Speech  and  Hearing 

- 

- 

- 

4 

Generic 

3 

- 

- 

- 

No  Response 

4 

the  next  five  years.  The 

results  are 

presented  in 

Appendix  T. 

Only 

five  coordinators  indicated  a change  in  priority.  Opinions  were  divided 
regarding  these  changes.  The  severely  and  profoundly  handicapped  and 
non-categorical  courses  received  the  support  of  two  coordinators  each 
while  one  respondent  listed  his  priority  as  learning  disabilities, 
mental  retardation,  emotionally  disturbed,  vision,  and  hearing  courses. 

The  purpose  of  question  12  was  to  determine  which  courses  should 
be  offered  that  were  not  currently  available  in  special  education. 

The  respondents  were  asked  to  list  the  courses  which  should  be  offered 
at  their  institutions.  The  results  are  presented  in  Appendix  U. 
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Analysis  of  the  data  regarding  this  item  revealed  that  of  the  seven 
responding  coordinators,  there  were  12  separate  courses  which  they 
thought  should  be  offered.  ' The  courses  chosen  were  profoundly  handi- 
capped, early  childhood,  vision,  deaf,  classroom  management  (2), 
curriculum,  grants,  multi-handicapped,  gifted,  blind,  and  deaf/blind. 
Eleven  respondents  were  in  agreement  that  no  other  courses  were  deemed 
necessary.  When  asked  if  these  courses  were  expected  to  be  implemented 
within  the  next  five  years,  six  respondents  answered  in  the  affirmative 
while  one  gave  a negative  response  (see  Appendix  U). 

The  purpose  of  question  13  was  to  determine  which  other  courses 
were  considered  essential  for  students  to  pursue  in  the  special 
education  administration  program.  The  coordinators  were  requested 
to  list  the  courses  which,  in  their  opinion,  were  essential. 

Analysis  of  the  data  (see  Appendix  V)  for  this  question  indicated 
that  four  coordinators  listed  nine  courses.  Three  of  the  four  responding 
coordinators  specified  a computer  science  course.  All  other  responses 
were  single  entry  courses  to  include  evaluation,  demography,  vocational 
planning  for  the  handicapped,  business,  sociology,  educational  psychology, 
systems  analysis,  curriculum,  and  learning. 

The  purpose  of  question  15a  was  to  determine  the  status  of  simula- 
tion materials  in  the  preparation  program.  The  coordinators  were  asked 
to  indicate  the  percentage  of  time  devoted  to  simulation  exercises 
during  the  academic  year.  The  results  are  presented  in  Appendix  W. 
Seventeen  of  the  18  coordinators  reported  using  simulation  materials 
in  their  programs.  The  range  of  usage  varied  from  10%  to  50%  of  the 
academic  year  with  a modal  response  of  30%. 
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The  purpose  of  question  15b  was  to  determine  which  simulation 
materials  were  used.  The  respondents  were  presented  a list  of  four 
selected  items  to  include  Seats,  Monroe  City,  Madison,  and  other,  and 
were  asked  to  specify  the  materials  utilized.  The  results  are  pre- 
sented in  Table  14  and  Appendix  W. 


Table  14 

Types  of  Simulation  Materials  Used 


Types  of  Materials 

Frequency 

Rank 

Seats 

15 

1 

Monroe  City 

12 

2 

Madison 

4 

3 

Other  - SEASIM 

2 

5 

Locally  Developed 

3 

4 

State  Developed 

2 

5 

Shannon 

1 

7 

Keystone  Intermediate 

1 

7 

Instructor  Developed 

1 

7 

No  Response 

1 

X 

Note:  "No  Response"  was  deleted  in  rank  order. 


Analysis  of  the  data  in  Table  14  indicated  that  the  coordinators 
favored  the  Seats  and  Monroe  City  simulation  materials  by  more  than  a 
three  to  one  margin.  One  coordinator  did  not  respond  to  this  item. 
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The  purpose  of  question  15c  was  to  determine  the  specific  areas 
covered  in  the  simulation  materials.  The  coordinators  were  presented 
a list  of  six  selected  items  to  include  decision  making,  local 
director  role,  state  director  role,  finance  component,  psychism 
component,  and  other,  and  were  asked  to  indicate  those  areas  covered 
by  the  simulation  materials.  The  results  are  presented  in  Table  15 
and  Appendix  W. 


Table  15 

Simulation  Areas  Considered  to  be  Most  Appropriate 


Areas 

Frequency  of  Response 

Rank 

Decision  Making 

16 

1 

Local  Director  Role 

16 

1 

State  Director  Role 

5 

4 

Finance  Component 

10 

3 

Psychsim  Component 

1 

5 

Other  - Program  Development 

1 

5 

Critical  Incidence 

1 

5 

No  Response 

1 

X 

Note:  "No  Response"  was  deleted  from  rank  order. 


Analysis  of  the  data  regarding  this  item  revealed  that  two  areas 
covered  in  the  simulation  materials  had  the  highest  rank.  The  areas 


considered  to  be  most  appropriate  were  decision  making  and  local 
director  role.  Second  preference  was  listed  as  the  financial  com- 
ponent. 

The  purpose  of  question  15d  was  to  determine  how  simulation 
materials  met  the  needs  of  the  doctoral  students.  The  coordinators 
were  requested  to  present  their  opinions  regarding  this  item.  Analysis 
of  the  data  (see  Appendix  W)  revealed  that  of  the  10  responding  coordina 
tors,  three  indicated  that  the  simulation  materials  provided  realism, 
three  thought  it  provided  practical  experience,  and  two  each  revealed 
a preference  for  it  to  encourage  self-motivation  and  to  provide 
correlation  with  problematic  situations. 

The  purpose  of  question  15e  was  to  determine  the  degree  of 
importance  given  to  simulation  materials  in  the  preparation  programs. 

The  coordinators  were  provided  a Likert-type  scale  from  5 to  1 and  were 
asked  to  indicate  the  degree  of  importance  given  to  simulation  materials 
The  results  are  presented  in  Appendix  W. 

Analysis  of  the  data  indicated  that  the  majority  (72.2%)  of  the 
respondents  were  of  the  opinion  that  simulation  materials  had  a high 
degree  of  importance  to  their  programs.  Only  16.67%  of  the  respondents 
reported  an  average  level  of  importance.  The  last  item  (f)  in  question 
15  was  presented  to  determine  the  future  direction  of  simulation 
materials.  The  coordinators  were  asked  their  opinions  concerning 
changes  in  the  use  of  simulation  materials  within  the  next  five  years. 
The  results  are  presented  in  Appendix  X.  Of  the  15  respondents,  five 
indicated  an  increase  in  usage  while  another  three  reported  that  little 
change  would  occur.  In  addition,  four  coordinators  wanted  to  modify 
their  program  usage  of  simulation  materials. 
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The  purpose  of  question  16  was  to  determine  the  future  direction 
of  programs  not  presently  using  simulation  materials.  The  coordinators 
were  asked  their  opinions  regarding  the  implementation  of  simulation 
materials  within  the  next  five  years.  Analysis  of  the  data  in  Appendix 
X indicated  that  one  respondent  would  be  implementing  a program  in  the 
near  future  using  nationally  recognized  materials  (SEASIM). 

The  purpose  of  question  17  was  to  determine  the  status  of 
competency-based  programs  in  the  preparation  program.  The  respondents 
were  asked  to  indicate  whether  their  programs  had  developed  or  were 
developing  competency-based  programs.  In  addition,  those  coordinators 
who  answered  in  the  affirmative  were  asked  three  other  questions. 

Appendix  Y contains  the  tabulation  of  the  responses  to  this  item. 
Development  of  competency-based  programs  was  not  as  favorable  as  for  the 
simulation  materials.  Eight  (44.44%)  coordinators  reported  present  usage 
or  development  of  competency  based  materials.  These  eight  responding 
coordinators  were  asked  a series  of  three  questions  to  determine  which 
modules  or  areas  were  covered,  what  percentage  of  time  was  devoted  to  these 
materials  during  the  academic  year,  and  what  changes  were  expected. 

The  results  of  this  item  are  presented  in  Appendix  J. 

Of  the  eight  responding  coordinators,  only  four  indicated  the 
types  of  modules  used.  These  modules  included  special  education 
administration,  technical  material,  personal  domain,  planning,  human 
relation,  evaluation,  and  the  SEST  materials. 

Only  five  of  the  eight  coordinators  reported  the  percentage  of 
time  devoted  to  competency  based  materials.  The  percentages  varied 
from  10%  to  100%  of  the  time  during  the  academic  year.  Two  coordinators 
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indicated  the  use  of  competency  based  programs  on  a full  time  basis, 
while  one  devoted  only  30%  of  his  time  to  this  area. 

When  asked  about  specific  changes  in  the  use  of  competency-based 
materials,  four  of  the  eight  coordinators  were  of  the  opinion  that 
there  would  be  increased  usage  of  materials  with  one  expecting  to 
develop  a total  competency-based  program.  Three  coordinators  expected 
no  changes  while  one  respondent  was  just  developing  a program. 

The  purpose  of  question  18  was  to  determine  if  those  preparation 
programs  not  presently  using  competency  based  materials  expected  to 
implement  one  within  the  next  five  years.  The  results  are  presented 
in  Appendix  Y.  The  10  coordinators  who  did  not  have  competency-based 
programs  were  equally  divided  in  their  opinions  concerning  future 
usage. 

The  purpose  of  question  19  was  to  determine  the  status  of  short 
or  mini-courses  in  the  special  education  doctoral  program.  The 
coordinators  were  asked  to  indicate  whether  their  programs  used  short 
or  mini -courses. 

The  results  are  presented  in  Appendix  Z.  Only  one  (5.56%)  co- 
ordinator reported  using  short  or  mini-courses.  The  respondent  was 
asked  a series  of  three  questions  to  determine  how  the  courses  were 
formulated,  the  length  of  the  courses,  and  how  often  the  courses  were 
offered.  The  coordinator  indicated  that  the  courses  were  formulated 
at  faculty  meetings,  were  from  two  to  six  weeks  in  length,  and  were 
offered  as  needed. 

The  purpose  of  question  20  was  to  determine  if  those  preparation 
programs  not  presently  using  mini-courses  expected  to  implement  such 
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courses  within  the  next  five  years.  The  results  are  presented  in 
Appendix  Z.  Of  the  13  responding  coordinators,  a majority  (61.54%) 
revealed  that  there  were  no  plans  to  initiate  such  a program. 

The  remaining  five  coordinators  expected  to  utilize  mini -courses 
to  cover  such  topics  as  mainstreaming,  inservice  education,  special 
education  issues,  and  evaluation  planning.  Four  coordinators  did 
not  respond  to  this  item. 

The  purpose  of  question  21  was  to  determine  the  status  of 
practicums  and  internships  in  the  preparation  program.  The  coordina- 
tors were  asked  to  list  the  amount  of  time  devoted  to  practicums 
and  internships  in  terms  of  hours  per  week  and  number  of  weeks. 

An  analysis  of  the  data  presented  in  Appendix  AA  indicated 
that  the  14  responding  coordinators  favored  the  usage  of  internships 
over  practicums.  Twelve  (35.71%)  of  the  14  coordinators  used 
practicum  experiences  ranging  from  one  hour  per  week  for  two  weeks 
to  16  hours  per  week  for  54  weeks.  The  mean  number  was  seven  hours 
per  week  per  quarter/semester.  All  14  respondents  used  internships 
in  their  programs.  There  was  a range  of  five  hours  per  week  to  50 
hours  a week  per  quarter/semester.  Several  internships  lasted  a 
year.  The  mean  number  of  hours  per  week  was  31  with  a mode  of  40 
hours.  The  mean  number  of  weeks  was  26,15  with  a mode  of  36  weeks. 

Four  coordinators  did  not  respond  to  this  item. 

The  purpose  of  question  22  was  to  determine  the  status  of  specific 
course  content.  The  coordinators  were  presented  a list  of  14  content 
areas  and  were  asked  to  rate  each  specific  item  on  a Likert-like  scale 
from  5 to  1 . The  results  are  presented  in  Table  16  and  Appendix  BB. 


57 


Table  16 

Content  Areas  Emphasis 


Content  Areas 

Frequency  of  Responses 
5 4 3 2 1 

Wei ghted 
Total 

Weighted 

Mean 

Emphasi s 

Mainstreaming 

5 

6 

3 

_ 

58 

4.14 

Advocacy 

5 

5 

3 

1 

1 

56 

4.00 

Systems  Models 

1 

3 

7 

- 

3 

41 

2.93 

Staffing  Patterns 

- 

6 

6 

2 

- 

46 

3.29 

Administrative  Models 

2 

8 

3 

- 

1 

52 

3.71 

Administrative  Theory 

3 

3 

5 

2 

1 

47 

3.36 

Leadership  Principles 

3 

6 

4 

- 

- 

51 

3.92 

Legal  Aspects  of 

7 

6 

1 

- 

- 

62 

4.43 

Special  Education 

Finance  in  Special 

6 

3 

5 

- 

- 

57 

4.07 

Education 

Grantsmanshio 

1 

6 

5 

2 

- 

48 

3.43 

Curriculum 

2 

3 

6 

3 

- 

46 

3.29 

Due  Process 

6 

4 

4 

- 

- 

58 

4.14 

Research  in  Special 

2 

5 

4 

3 

- 

48 

3.43 

Education  Programs 

Research  in  Special 

3 

4 

6 

- 

1 

50 

3.57 

Education 

Administration 

No  Response 

4 

X 

X 

Note:  "No  Response" 

category 

was  ( 

del eted. 

N = 

^ 14 

• 

Analysis  of  the 

data  in 

Fabl  e 

16  indicated 

that  the  five 

activities 

chosen  in  content  area  emphasis  included  legal  aspects  of  special 
education,  mainstreaming,  due  process,  finance  in  special  education, 
and  advocacy.  Areas  ranked  lowest  in  emphasis  were  system  models, 
curriculum,  and  staffing  patterns. 
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The  purpose  of  question  23  was  to  determine  the  future  direction 
regarding  emphasis  in  content  areas.  The  coordinators  were  asked 
their  opinions  concerning  expected  changes  in  emphasis  of  content 
areas  over  the  next  five  years.  The  results  are  presented  in  Appendix 
CC.  Fifteen  of  the  respondents  were  in  agreement  that  there  would  be 
no  changes.  The  three  respondents  who  expected  changes  in  content 
areas  revealed  that  futurism,  conflict  management,  collective  nego- 
tiations, due  process,  evaluation,  differential  staffing,  and 
curriculum  would  receive  increased  emphasis. 

The  purpose  of  question  24  was  to  determine  the  status  of  educa- 
tional administration  students  taking  special  education  administration 
courses.  The  coordinators  were  asked  to  specify  the  number  of  students 
and  courses  taken  during  the  1973-74  academic  year. 

Analysis  of  the  data  in  Appendix  DD  revealed  that  a total  of  93 
educational  administration  students  took  courses  in  special  education 
administration.  The  number  of  students  at  each  school  ranged  from 
none  for  three  respondents  to  a high  of  25  students  with  a mean  of  7.33 
and  a mode  of  three.  Three  coordinators  failed  to  respond  to  this 
item.  The  primary  course  taken  by  79.57%  of  the  students  was  special 
education  administration  and/or  supervision. 

The  purpose  of  question  25  was  to  determine  the  future  direction 
regarding  the  participation  of  educational  administration  students  in 
special  education  administration  courses.  The  respondents  were  asked 
their  opinion  concerning  expected  changes  in  the  number  of  students 
taking  special  education  administration  courses.  Analysis  of  the 
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data  (see  Appendix  DD)  revealed  that  12  coordinators  anticipated  an 
increase  in  the  number  of  educational  administration  students  taking 
courses  in  special  education  administration.  Of  the  six  remaining 
coordinators,  one  did  not  expect  any  changes,  one  was  unsure,  and 
four  failed  to  respond  to  this  item. 

The  purpose  of  question  26  was  to  determine  the  status  of 
dissertations  in  the  preparation  program.  The  coordinators  were 
asked  to  indicate  the  number  of  completed  dissertations  from  1972-74 
and  to  specify  one  of  three  topics,  administration,  special  education, 
or  other,  which  the  dissertation  emphasized. 

The  analysis  of  the  data  in  Appendix  EE  revealed  that  80  disser- 
tations were  completed  in  15  of  the  preparation  programs.  Of  these 
80,  43  or  53.75%  were  completed  in  the  field  of  special  education, 

36  or  45%  were  completed  in  the  field  of  administration,  and  one  was 
completed  in  another  field.  The  number  of  dissertations  completed 
within  each  institution  ranged  from  two  to  10  with  a mean  of  5.33 
and  a mode  of  three. 

The  purpose  of  question  27  was  to  determine  the  future  direction 
regarding  the  number  of  dissertations  to  be  completed.  The  coordina- 
tors were  asked  their  opinions  concerning  anticipated  changes  in  the 
number  of  dissertations  within  the  next  five  years  (see  Appendix  EE). 
Nine  (50%)  coordinators  expected  no  change  in  the  number  of  disserta- 
tions while  four  respondents  expected  an  increase  and  five  provided 
no  response  to  this  item. 
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Related  Experiences 

Information  on  related  experiences  was  solicited  through  15 
questionnaire  items.  The  first  of  these  items  requested  the  status 
of  other  experiences  provided  students  in  the  special  education 
administration  doctoral  program.  The  coordinators  were  provided  a 
listing  of  five  types  of  related  experiences  and  were  requested  to 
provide  the  percentage  of  students  participating  in  the  specific 
activity.  The  results  are  presented  in  Table  17  and  Appendix  FF. 

An  anlysis  of  the  data  indicated  a mean  percentage  that  was 
evenly  distributed  between  four  specified  activities,  consultancies, 
institutes/consortiums,  state  CEC  or  other  presentation,  and  project 
writing/involvement.  The  percentage  of  student  participation  in  the 
activities  ranged  from  5%  to  100%  with  a mode  of  100%.  When  asked 
if  any  changes  regarding  these  related  experiences  would  occur  in 
the  next  five  years,  only  three  coordinators  answered  in  the  affirmative. 
One  respondent  thought  there  would  be  an  increase  in  three  of  the 
areas  listed  while  another  planned  more  participation  in  publication 
writings.  The  third  coordinator  stated  that  changes  would  be  one  of 
degree  only. 

The  purpose  of  question  three  was  to  determine  the  status  of 
student  placements  in  practicums  and  internships.  The  coordinators 
were  presented  with  a list  of  nine  specific  locations  and  were  asked 
to  list  the  number  of  students  according  to  practicum  and  internship 
sites  and  the  agencies  utilized  in  each  location.  Only  two  coordina- 
tors completed  this  item.  Insufficient  data  from  14  respondents  and 
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Table  17 

Student  Experiences  in  Related  Activities 


Type  of  Activity 

Frequency  of  Response 

Mean  % 

Consul tanci es 

13 

57.73% 

Institutes/consortiums 

13 

60.00% 

State  CEC  or  other  presentations 

11 

61 .50% 

Project  writing/ involvement 

12 

61 .82% 

Other: 

Grant  proposal 

2 

X 

Publications 

1 

X 

School  site  visits 

1 

X 

State  department 

1 

X 

State  advisory  committee 

1 

X 

Supervision  of  teachers 

1 

X 

University  teaching 

1 

X 

Note:  Mean  percentages  were  not  reported  for  "other"  category. 


and  two  "no  response"  were  received.  When  asked  in  question  four  if 
there  would  be  any  changes  regarding  the  use  of  practicums  and 
internships  within  the  next  five  years,  only  three  coordinators 
responded  (see  Appendix  AA).  They  indicated  a slight  increase  in  the 
number  of  placement  sites  with  a broader  range  of  usage. 
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The  purpose  of  question  five  was  to  determine  the  status  of  job 
placements  by  the  graduates  of  the  preparation  program.  The  coordina- 
tors were  presented  a list  of  seven  specific  job  areas  and  were 
asked  to  state  the  number  of  students  who  obtained  positions  in 
these  areas  over  a two  year  span,  1972-74.  The  results  are  pre- 
sented in  Table  18  and  Appendix  GG. 


Table  18 

Types  of  Positions  Obtained  After  Graduation 


Types  of  Positions 

Frequency  of  Responses 

University 

32 

National  leadership 

2 

State  director  or  consultant 

9 

Regional  or  cooperative  director 

18 

City  or  district  director 

22 

Private  agency  director 
Other: 

2 

Assistant  director 

2 

State  school 

2 

Supervi sors 

1 

School  psychology  director 

1 

State  government 

1 

Principal 

1 

No  response 

2 
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An  analysis  of  the  data  revealed  that  graduates,  by  a 2 to  1 
margin,  specified  an  administrative  or  staff  position  over  a 
university  teaching  position.  However,  university  teaching  was 
selected  the  most  often  in  a single  category  (32). 

The  purpose  of  question  six  was  to  determine  the  future 
direction  regarding  the  job  market  for  students.  The  respondents 
were  asked  their  opinions  concerning  expected  changes  in  the  job 
market  for  special  education  administration  graduates  during  the 
next  five  years.  The  results  are  presented  in  Appendix  GG.  Opinions 
on  this  item  were  varied;  the  general  consensus  revealed  the 
availability  of  positions  for  administrators.  Four  coordinators 
predicted  a decrease  in  the  availability  of  university  teaching 
positions.  Six  coordinators  had  no  opinion  on  this  subject. 

The  purpose  of  question  seven  was  to  determine  the  status  of 
cooperation  that  existed  between  the  educational  administration  and 
special  education  administration  programs.  An  open  ended  response 
was  required  from  the  coordinators.  The  results  to  this  question 
are  presented  in  Appendix  HH. 

Of  the  14  respondents,  the  primary  type  of  cooperation  listed 
was  committee  membership  (7),  program  planning  (3),  and  general/ 
joint  agreements  (3).  Other  individual  comments  included  material 
development,  reaction  of  teaching,  cross  evaluation  of  student 
programs,  sharing  of  labs  and  guest  lecturers,  joint  faculty 
meetings,  respect  between  departments,  inservice  training,  increased 
interaction,  joint  enrollment  of  students,  joint  appointment,  and 
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housing  within  the  educational  administration  department.  When 
asked  if  there  were  anticipated  changes  in  this  cooperation  over 
the  next  five  years,  approximately  75%  of  the  respondents  expected 
little  change  or  did  not  respond  to  the  item.  Of  the  six  respondents, 
three  expected  involvement  in  course  work  while  the  other  three 
forecasted  more  interaction  with  the  educational  administration 
faculty. 

The  purpose  of  question  nine  was  to  determine  the  status  of  the 
benefits  derived  from  the  UCEA  and  GSEAC  group  activities.  This  open 
ended  question  brought  an  array  of  answers  (see  Appendix  II).  Ten 
coordinators  indicated  the  interaction  between  the  staffs  at  a 
national  level  was  beneficial  while  two  of  the  respondents  derived 
minimal  benefits  from  these  associations.  Four  coordinators  did  not 
respond.  When  asked  in  question  10  to  cite  possible  changes  within 
these  two  groups  over  the  next  five  years,  eight  coordinators  declined 
to  respond.  Nine  of  the  10  responding  coordinators  predicted  a 
decrease  of  GSEAC  activities  due  to  the  lack  of  funding. 

The  purpose  of  question  11  was  to  determine  other  unique 
aspects  of  the  special  education  administration  preparation  programs 
that  were  not  covered  previously.  The  results  are  presented  in 
Appendix  JJ.  Two-thirds  of  the  coordinators  felt  that  they  had 
described  the  status  of  their  programs  from  the  items  within  the 
survey  instrument.  Two  respondents  revealed  that  being  housed 
within  the  educational  administration  department  was  unique.  The 
other  four  respondents  were  proud  of  their  program's  unique  aspects 


65 


to  include  concentrated  efforts  to  work  with  local  districts, 
educational  specialist  program,  competency-based  program,  and 
the  good  reputation  built  by  its  graduates. 

The  purpose  of  question  12  was  to  determine  what  major 
problems  were  encountered  in  the  program.  Respondents  were 
requested  to  list  the  problems  encountered.  The  results  are 
presented  in  Appendix  JJ.  Five  respondents  were  in  agreement 
about  the  high  cost  of  a quality  program  while  seven  coordinators 
did  not  respond  to  this  item.  Other  single  entry  responses  included 
the  lack  of  good  students,  the  lack  of  interest  in  curriculum  and 
administration  programs,  certification  problems,  and  the  lack  of 
educational  administration  involvement.  When  asked  about  future 
aspects  and  problems  over  the  next  five  years,  four  respondents 
anticipated  BEH  support  as  the  greatest  concern.  Single  entry 
problems  regarding  recruitment,  certification,  mainstreaming,  the 
need  for  profoundly  handicapped  programs,  and  the  zero  reject  concept 
were  cited.  Seven  coordinators  failed  to  respond  to  this  item. 

The  purpose  of  question  14  was  to  determine  the  concerns  or 
trends  that  may  be  anticipated  within  the  next  five  years.  The 
respondents  were  requested  to  list  their  concerns  or  trends.  The 
results  are  represented  in  Appendix  KK.  Of  the  seven  responses,  the 
following  concerns  were  expressed:  more  effort  to  fill  in  missing 

competencies,  more  emphasis  on  the  master's  and  specialist  degree, 
changes  in  curriculum  and/or  internship,  more  field  based  training, 
provision  of  a better  program  with  less  resources,  a tight  labor 
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market,  fewer  quality  students,  and  more  general  administrators 
enrolled  in  special  education  courses. 

Results  in  Brief 

In  the  survey,  data  were  collected  throughout  the  nation  re- 
garding the  status  and  future  direction  of  doctoral  level  preparation 
programs  in  special  education  administration  funded  by  BEH  during 
1973-74.  The  questionnaire  responses  within  the  broad  areas  of 
background  information,  admission  requirements,  course  work  and 
information,  and  related  experiences  were  discussed  and  analyzed. 

Background  Information 

The  most  significant  findings  in  background  information 
i ncl uded : 

(1)  over  75%  of  the  respondents  had  full-time  appointments  in 
the  Department  of  Special  Education; 

(2)  eleven  of  the  18  doctoral  preparation  programs  received 
BEH  funding  between  1965  and  1968; 

(3)  male  students  dominated  enrollment  by  a two  to  one  margin; 

(4)  a total  of  230  students  was  enrolled  in  the  doctoral 
preparation  programs; 

(5)  50%  of  the  institutions  provided  dual  doctoral  programs; 

(6)  72%  of  the  responding  coordinators  provided  the  Ed.S. 
degree  in  conjunction  with  the  doctorate; 

(7)  approximately  85%  of  the  full-time  doctoral  students 
received  financial  support  in  their  studies; 
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(8)  over  80%  of  the  aid  for  full-time  students  was  from 
federal  funds-, 

(9)  students  had  a greater  chance  to  receive  aid  in  a program 
with  enrollment  under  16  students; 

(10)  approximately  60%  of  the  program  coordinators  indicated 
that  block  funding  would  affect  student  aid  in  the  future; 

(11)  student  projections  over  the  next  five  years  were  depressed 
in  comparison  to  present  enrollment;  and, 

(12)  all  respondents  indicated  that  an  educational  administration 
faculty  member  served  on  the  doctoral  or  dissertation  committee  for 
special  education  administration  students. 

Admission  Requirements 

The  admissions  requirements  data  included  the  following: 

(1)  graduate  schools  required  between  four  to  five  items  for 
admission ; 

(2)  items  used  for  admission  were  completion  of  a master's 
degree  (100%),  grade  point  average  (82.35%),  an  interview  (76.47%), 
and  graduate  record  examination  (58.82%);  scores  provided  by  the 
majority  of  the  respondents  were  a B+  GPA,  1000  on  the  ORE,  and  50 
on  the  MAT : 

(3)  respondents  favored  three  criteria  items  (recommendations, 
interview,  and  experience  requirement)  for  department  admission 
requirements;  three  recommendations  and  three  years  of  experience 
were  found  most  appropriate; 
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(4)  for  admission  to  candidacy,  the  majority  of  the  respondents 
selected  passing  the  written  or  comprehensive  examination,  approval 
of  the  doctoral  committee,  and  approval  of  the  dissertation  topic; 

(5)  the  majority  (83.33%)  of  the  respondents  indicated  a 
residency  requirement  of  one  year; 

(6)  72.2%  of  the  coordinators  indicated  that  five  to  seven  years 
were  required  to  complete  all  work  for  the  doctorate; 

(7)  a slight  majority  (55.56%)  provided  different  admissions 
criteria  for  minority  students  by  lowering  or  waiving  criteria;  and, 

(8)  a majority  of  the  respondents  indicated  little  or  no  change 
in  admission  requirements  for  the  future. 

Recruitment  and  Selection  Procedures 

Recruitment  and  selection  procedures  included  the  following: 

(1)  a preference  of  five  recruitment  procedures  was  chosen  by 
the  respondents  to  include  referral  from  graduates,  referral  from 
other  training  programs,  referral  from  state  departments,  referral 
from  local  district  personnel,  and  advertisements  from  brochures 
and  letters;  mean  percentages  revealed  a greater  reliance  on  adver- 
tisements from  brochures  and  letters  (28.33%)  as  compared  to 
referrals  from  graduates  (26.67%),  the  most  frequent  response; 

(2)  the  variables  deemed  most  appropriate  for  selection  into  the 
special  education  administration  doctoral  programs  were  experience, 
scholarship,  recommendations,  and  the  interview;  and, 

(3)  the  majority  of  the  respondents  were  in  agreement  that  no 
changes  were  expected  in  the  recruitment  and  selection  procedures. 
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Course  Work  and  Information 

The  results  in  regard  to  course  work  and  information  included 
the  following: 

(1)  respondents,  by  a three  to  one  margin,  selected  educational 
administration  as  the  most  frequent  response  as  a minor  field; 
psychology  was  selected  as  the  most  frequent  cognate  area  by  a two 
to  one  margin;  special  education  and  child  development  rounded  out 
the  top  four  area  choices; 

(2)  statistics  (100%)  was  chosen  as  the  most  common  research 
course  followed  by  research  design  (53.33%),  and  computer  science 
(33.33%); 

(3)  six  courses  (school  finance,  administrative  theory,  educa- 
tional administration  and  organization,  seminar  in  educational 
administration,  internship  in  special  education  administration, 

and  seminar  in  special  education)  were  selected  as  the  most  commonly 
taken  courses  by  students'  a secondary  group  of  courses  taken  was 
school  personnel,  simulation  exercises  in  special  education  adminis- 
tration, administration  and  supervision  of  special  education,  and 
dissertation  preparation;  the  latter  two  courses  had  the  highest 
frequencies  of  response  within  the  100%  grouping; 

(4)  all  respondents  preferred  students  to  take  courses  across 
categorical  areas  in  special  education; 

(5)  courses  in  mental  retardation,  emotionally  disturbed,  and 
learning  disabilities  were  preferred  by  the  doctoral  students; 

(6)  a majority  (55.56%)  of  the  respondents  used  simulation 
materials  in  their  programs;  the  Seats  and  Monroe  City  materials 
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were  primarily  used.  The  two  most  frequently  covered  content 
areas  were  decision  making  and  local  director  role;  72.2%  of  the 
respondents  were  of  the  opinion  that  simulation  materials  had  a 
high  degree  of  importance; 

(7)  competency  based  programs  were  used  by  44.44%  of  the 
respondents;  two  programs  were  100%  competency  based; 

(8)  mini-courses  received  minimal  support  for  usage  in  the 
programs  (5.56%); 

(9)  internships  (100%)  were  preferred  over  practicums  (85.71%) 
by  the  respondents;  the  mean  experience  in  a practicum  was  seven 
hours  per  week  per  quarter/semester;  the  mean  work  experience  in  an 
internship  was  31  hours  per  26.15  weeks; 

(10)  five  areas  (legal  aspects  of  special  education,  mainstream- 
ing, due  process,  finance  in  special  education,  and  advocacy)  were 
ranked  the  highest  with  respect  to  emphasis  in  content  areas; 

(11)  a total  of  93  educational  administration  students  selected 
courses  in  special  education  administration  and/or  supervision; 

(12)  a majority  (66.67%)  of  the  coordinators  was  of  the  opinion 
that  the  number  of  educational  administration  students  taking 
special  education  administration  courses  would  increase;  and, 

(13)  a total  of  80  dissertations  was  completed  with  43  or  53.75% 
completed  in  the  special  education  field  and  36  or  45%  completed  in 


administration. 
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Related  Experiences 

Related  experiences  data  results  included  the  following: 

(1)  an  even  distribution  of  four  activities  (consultancies, 
institutes/consortiums,  state  CEC  or  other  presentations),  and 
project  writing/involvement  provided  by  the  preparation  programs; 

(2)  respondents,  by  a two  to  one  margin,  revealed  that  graduates 
were  working  in  administrative/staff  positions  as  compared  to  univer- 
sity teaching;  the  latter  had  the  greatest  frequency  of  response 
(32); 

(3)  the  primary  form  of  cooperation  existing  between  the  educa- 
tional administration  and  special  education  administration  depart- 
ments was  doctoral  committee  membership; 

(4)  a majority  (75%)  of  the  respondents  indicated  that  GSEAC 
and  UCEA  activities  were  beneficial;  national  conferences  and 
materials  were  cited  as  the  most  rewarding; 

(5)  a lack  of  consensus  was  found  with  respect  to  unique  aspects 
of  the  program,  major  problem  areas  in  special  education  administra- 
tion, and  concerns/trends  in  the  program;  and, 

(6)  all  coordinators  selected  to  receive  a summary  of  the 


study  results. 


CHAPTER  V 


RESULTS  OF  THE  1978-79  SURVEY 


As  prescribed  in  the  statement  of  the  problem,  a second  or 
follow-up  survey  was  developed  to  determine  the  coordinators' 
accuracy  as  related  to  the  1973-74  responses  to  questions  regarding 
future  directions  or  expected  changes  in  the  doctoral  level  special 
administration  preparation  programs  within  the  next  five  years. 

The  survey  instrument  contained  27  items.  Individual  responses  to 
the  1973-74  questionnaire  were  provided  on  the  left  hand  portion 
of  the  instrument.  The  respondents  were  required  to  report  any 
changes  from  the  previous  data  on  the  right  hand  portion  of  the 
survey  (see  Appendix  B). 

The  1978-79  survey  was  confined  to  18  doctoral  level  special 
education  administration  preparation  program  coordinators.  Of 
these,  15  (83.33%)  coordinators  returned  the  follow-up  questionnaire. 
The  results  of  this  questionnaire  are  reported  within  this  chapter. 

Background  Information 

Within  the  area  of  background  information,  there  were  four 
questionnaire  items.  The  purpose  of  question  one  was  to  determine 
the  accuracy  of  the  coordinators  predictions  regarding  expected 
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changes  in  the  type  of  doctoral  degrees  conferred  at  each  univer- 
sity. The  coordinators  were  presented  their  previous  responses 
and  requested  to  report  any  changes  for  1978-79.  The  results  are 
presented  in  Appendix  D.  Analysis  of  the  data  indicated  that  the 
accuracy  of  the  coordinators  predictions  was  62.50%.  Three  co- 
ordinators were  unable  to  predict  the  correct  expected  changes. 

The  purpose  of  question  two  was  to  determine  the  accuracy  of 
student  enrollment  projections  over  a five  year  span.  The  coordina- 
tors were  presented  their  previous  responses  for  full  and  part-time 
enrollment  projections  from  1973-74  through  1978-79  and  requested  to 
report  the  actual  enrollment  statistics  for  these  years.  The 
results  are  presented  in  Table  19  and  Appendix  F. 

An  analysis  of  the  data  indicated  that  the  percentage  of  accuracy 
for  this  item  was  based  on  each  year  and  totaled  85.33%.  The  actual 
number  of  students  enrolled  increased  less  than  one-half  of  1% 
per  year  with  the  exception  of  the  1978-79  academic  year.  Student 
enrollment  increased  by  1%  for  full-time  students  and  more  than 
3%  for  part-time  students.  Specifically,  two  programs  doubled  their 
enrollment  during  this  year. 

The  purpose  of  question  three  was  to  determine  the  coordinators 
accuracy  of  predicted  changes  in  other  degree  levels  in  special 
education  administration.  The  coordinators  were  presented  their 
previous  responses  to  a selected  list  of  four  items  (see  Appendix  B) 
and  requested  to  report  any  changes  for  1978-79.  These  changes 
were  compared  to  their  1974-74  forecasts.  The  results  are  presented 
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Table  19 

Comparison  of  Projected  and  Actual  Number 
of  Full  and  Part-Time  Students 


Year 

Full-Time 

Projected 

Students 

Actual 

Part-Time 

Projected 

Students 

Actual 

1974-75 

92 

94 

56 

61 

1975-76 

92 

98 

56 

62 

1976-77 

91 

94 

56 

58 

1977-78 

94 

96 

57 

60 

1978-79 

93 

103 

57 

76 

Note:  Projected  and  actual  student  numbers  represented  the  15 

programs  that  responded  to  the  follow-up  survey  instrument. 


in  Appendix  G.  Analysis  of  the  data  indicated  that  the  accuracy  of 
the  coordinators  predictions  was  71.43%.  Previously,  two  respondents 
had  expected  changes  in  the  status  of  their  educational  specialist 
(Ed.S.)  program,  but  these  changes  failed  to  materialize.  In 
addition,  two  other  coordinators  dropped  programs  (Ed.S.  and  master's 
level  programs). 

The  purpose  of  question  four  was  to  determine  the  accuracy  of 
the  coordinators  predictions  regarding  the  effects  of  block  funding 
on  the  number  of  student  grants.  The  respondents  were  presented 
their  previous  responses  and  requested  to  check  "Yes"  or  "No"  as  to 
whether  their  predictions  had  occurred.  The  results  to  this  item  are 
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presented  in  Appendix  I.  Analysis  of  the  data  indicated  that  the 
accuracy  of  the  coordinators  predictions  was  73.33%.  Eight  of  the 
coordinators,  who  forecasted  an  effect  on  the  number  of  student 
grants,  were  joined  by  two  of  the  seven  other  respondents  who 
predicted  no  effects.  A previous  non-respondent  to  the  1973-74 
survey  reported  a 40%  reduction  in  student  grants  due  to  block 
funding  formula. 


Admission  Requirements 

Within  the  area  of  admission  requirements,  information  was 
solicited  through  the  use  of  five  questionnaire  items.  The  purpose 
of  the  first  of  these  items,  question  five,  was  to  determine  the 
accuracy  of  the  coordinators  predictions  regarding  changes  in 
graduate  school  requirements.  The  coordinators  were  presented  their 
previous  responses  to  a selected  list  of  six  items  (see  Appendix  B) 
and  requested  to  indicate  any  changes  as  of  1978-79.  These  changes 
were  compared  to  their  1973-74  predictions.  Analysis  of  the  data  in 
Appendix  K indicated  that  the  coordinators  were  80%  accurate  in 
their  predictions.  Two  minor  changes  on  the  GPA  and  GRE  scores 
were  reported. 

The  purpose  of  question  six  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  changes  in  department  admission 
requirements.  The  coordinators  were  presented  their  previous 
responses  to  a selected  list  of  six  items  (see  Appendix  B)  and 
requested  to  indicate  any  changes  as  of  1978-79.  These  changes  were 
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compared  to  their  1973-74  forecasts.  The  results  are  presented  in 
Appendix  K.  The  coordinators  predictions  were  73.33%  accurate. 

Analysis  of  the  data  indicated  that  the  department  admission 
requirements  remained  unchanged  with  the  exception  of  three 
universities.  Of  these,  two  departments  had  added  a writing 
sample  to  their  previous  listing  and  the  other  had  increased  its 
teaching  experience  requirement  from  two  to  five  years. 

The  purpose  of  question  seven  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  admission  to  candidacy 
requirements.  The  coordinators  were  presented  their  previous 
responses  to  a selected  list  of  five  items  (see  Appendix  B)  and 
requested  to  indicate  any  changes  as  of  1978-79.  These  changes 
were  compared  to  their  1973-74  predictions.  The  results  are  pre- 
sented in  Appendix  K.  The  accuracy  of  the  coordinators  predictions 
was  61.54%.  An  analysis  of  the  data  indicated  the  requirements  for 
admission  to  candidacy  had  remained  the  same  with  three  minor 
exceptions.  Two  program  coordinators  added  approval  of  dissertation 
topic  to  their  previous  list  while  another  respondent  added  approval 
by  the  doctoral  committee  and  passing  a written  examination. 

The  purpose  of  question  eight  was  to  determine  the  accuracy  of 
the  respondents  predicted  changes  in  residency  requirements  for  the 
doctoral  program.  The  coordinators  were  presented  their  previous 
responses  to  two  questions  (see  Appendix  B)  and  requested  to 
indicate  any  changes  as  of  1978-79.  These  changes  were  compared 
to  their  1973-74  predictions.  The  results  are  presented  in  Appendix  L. 
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The  coordinators  accuracy  for  the  two  predictions  was  83.33%. 

Analysis  of  the  data  indicated  93.33%  accuracy  regarding  the 
number  of  quarters/semesters  required  before  admission  to 
candidacy.  Four  coordinators  reported  a change  in  the  number  of 
years  required  to  complete  the  doctorate  after  admission  to 
candidacy  for  a 73.33%  accuracy  of  responses. 

The  purpose  of  question  nine  was  to  determine  the  accuracy 
of  the  coordinators  predictions  regarding  expected  changes  in 
admission  requirements  for  minority  students.  The  coordinators 
were  presented  their  previous  responses  and  requested  to  check  "Yes 
or  No"  as  to  whether  their  predictions  had  occurred.  The  results 
are  presented  in  Appendix  K.  Analysis  of  the  data  indicated  that 
the  accuracy  of  the  coordinators  predictions  was  100%.  The  respondents 
were  in  agreement  with  their  previous  requirements  of  no  change. 

Recruitment  and  Selection  Procedures 

Within  the  areas  of  recruitment  and  selection  procedures,  two 
questionnaire  items  were  examined.  The  purpose  of  the  first  of 
these  items,  question  10,  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  the  use  of 
active  recruitment  procedures.  The  coordinators  were  presented  their 
previous  responses  to  a selected  list  of  seven  items  (see  Appendix  B) 
and  requested  to  indicate  any  changes  as  of  1978-79.  These  changes 
were  compared  to  their  1973-74  predictions.  The  results  are  pre- 
sented in  Appendix  M.  The  accuracy  of  the  coordinators  forecasts 
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was  40%.  An  analysis  of  the  data  revealed  that  only  one  of  the 
six  coordinators  had  changed  the  emphasis  of  his  recruitment  pro- 
cedures in  the  direction  proposed.  Four  other  coordinators  changed 
the  amount  of  emphasis  in  their  recruitment  procedures  but  not  by 
more  than  15  percentage  points  for  any  item. 

The  purpose  of  question  11  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  expected  changes  in  variables 
deemed  most  appropriate  in  the  selection  of  doctoral  students.  The 
coordinators  were  presented  their  previous  priority  of  selection 
variables  and  requested  to  indicate  any  changes  as  of  1978-79. 

These  changes  were  compared  to  their  1973-74  predictions.  The 
results  to  this  item  are  presented  in  Appendix  N.  The  accuracy  of 
the  coordinators  predictions  was  66.67%.  An  analysis  of  the  data 
indicated  that  no  predicted  changes  had  occurred.  However,  three 
other  coordinators  rearranged  the  priority  of  their  selection 
variables. 


Course  Work  and  Information 

There  were  nine  forecast  items  in  the  course  work  and  information 
areas.  The  purpose  of  the  first  of  these  items,  question  12,  was  to 
determine  the  accuracy  of  the  respondents  predictions  regarding 
expected  changes  in  courses  that  should  be  implemented  in  special 
education  administration  or  educational  administration.  The  coordina- 
tors were  presented  their  responses  and  requested  to  check  "Yes  or  No" 
as  to  whether  their  predicted  courses  had  been  implemented.  Appendices 
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R and  S contain  the  results  to  this  item.  The  accuracy  of  the 
coordinators  predictions  was  85.71%.  An  analysis  of  data  revealed 
that  five  of  seven  courses  were  implemented.  In  addition,  a 
coordinator,  who  had  not  previously  responded  to  this  item,  had 
implemented  a new  course  in  special  education  administration. 

The  purpose  of  question  13  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  the  priority 
of  special  education  courses  by  students.  The  coordinators  were 
presented  their  previous  priority  listing  and  requested  to  report 
any  changes  as  of  1978-79.  These  changes  were  compared  to  their 
1973-74  predictions.  The  results  are  presented  in  Appendix  T.  The 
accuracy  of  the  coordinators  predictions  was  53.33%.  Analysis  of  the 
data  indicated  that  no  predicted  changes  occurred.  However,  two 
other  respondents  changed  their  priority  listing. 

The  purpose  of  question  14  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  courses  to  be 
implemented  in  special  education.  The  coordinators  were  presented 
their  previous  responses  and  requested  to  check  "Yes  or  No"  as  to 
whether  their  predicted  courses  had  been  implemented.  The  results 
are  presented  in  Appendix  U.  The  accuracy  of  the  coordinators  pre- 
dictions was  80%.  Analysis  of  the  data  indicated  that  7 of  the  11 
predicted  courses  were  implemented.  Interestingly,  one  coordinator 
was  correct  in  his  prediction  that  a course  in  the  area  of  the  blind 
would  not  be  implemented. 
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The  purpose  of  question  15  was  to  determine  the  accuracy  of 
the  coordinators  predictions  regarding  expected  changes  in  the  use 
of  simulation  materials.  The  coordinators  were  presented  their 
previous  responses  and  requested  to  check  "Yes  or  No"  as  to  whether 
their  predictions  had  occurred.  The  accuracy  of  the  coordinators 
predictions  was  76.92%.  Analysis  of  the  data  in  Appendix  X indi- 
cated that  10  of  the  12  forecasts  had  occurred.  A coordinator, 
who  had  not  previously  responded  to  this  item,  reported  his  usage 
of  simulation  material.  Specifically,  five  coordinators  increased 
their  usage  while  four  modified  simulation  materials  to  meet  their 
needs. 

The  purpose  of  question  16  was  to  determine  the  accuracy  of  the 
coordinators  predictions  regarding  expected  changes  in  the  use  of 
competency  based  materials.  The  coordinators  who  did  not  use 
competency  based  materials  were  presented  their  previous  responses 
and  requested  to  check  "Yes  or  No"  as  to  whether  their  prediction 
had  occurred.  The  results  of  this  item  are  presented  in  Appendix  Y. 
The  accuracy  of  the  respondents  predictions  was  75%.  Analysis  of 
the  data  indicated  that  of  the  eight  coordinators  not  using  competency 
based  materials  in  1973-74,  five  had  incorporated  these  materials  into 
their  programs. 

The  purpose  of  question  17  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  the  use  of 
short  or  mini -courses.  The  coordinators  were  presented  their 
previous  responses  and  requested  to  check  "Yes  or  No"  as  to  whether 
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their  prediction  had  occurred.  The  results  are  presented  in 
Appendix  Z.  The  accuracy  of  the  coordinators  predictions  was 
78.57%.  Analysis  of  the  data  indicated  that  only  four  coordinators 
had  implemented  the  use  of  short  or  mini -courses . 

The  purpose  of  question  18  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  program  content 
emphasis.  The  coordinators  were  presented  their  previous  responses 
and  requested  to  check  "Yes  or  No"  as  to  whether  their  predictions 
had  occurred.  The  results  of  this  item  are  presented  in  Appendix 
CC.  Based  on  individual  predictions,  the  accuracy  of  the  coordinators 
forecasts  was  94.75%.  Analysis  of  the  data  indicated  that  all  but  one 
of  the  content  areas  listed  by  the  three  coordinators  had  been 
implemented. 

The  purpose  of  question  19  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  expected  changes  in  the  number 
of  educational  administration  students  taking  special  education 
administration  courses.  The  coordinators  were  presented  their 
previous  responses  and  requested  to  check  "Yes  or  No"  as  to  whether 
the  predictions  had  occurred.  The  results  of  this  item  are  presented 
in  Appendix  DD.  Analysis  of  the  data  indicated  that  the  accuracy  of 
the  coordinators ' responses  was  61.54%.  Six  of  the  10  coordinators 
correctly  predicted  an  increase  of  students. 

The  purpose  of  question  20  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  the  number  of 
completed  dissertations.  The  coordinators  were  presented  their 
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previous  responses  and  requested  to  check  "Yes  or  No"  as  to  whether 
the  prediction  had  occurred.  Tabulation  of  the  responses  in 
Appendix  EE  indicated  a 66.67%  accuracy.  Only  one  of  three 
respondents  had  correctly  predicted  an  increase  in  the  number  of 
dissertations.  In  addition,  another  two  coordinators , who  predicted 
no  change  in  status,  had  increases. 

Related  Experiences 

Information  in  the  related  experiences  area  was  solicited  through 
seven  questionnaire  items.  The  purpose  of  the  first  of  these  items, 
question  21,  was  to  determine  the  accuracy  of  the  respondents  predic- 
tions regarding  other  related  experiences  provided  to  special  educa- 
tion administration  doctoral  students.  The  coordinators  were 
presented  their  previous  responses  to  a selected  list  of  five  items 
(see  Appendix  B)  and  requested  to  indicate  any  changes  as  of  1978-79. 
These  changes  were  compared  to  the  1973-74  predictions.  The  results 
are  presented  in  Appendix  FF.  An  analysis  of  the  data  indicated  that 
the  accuracy  of  the  coorindators ' responses  was  23.08%.  Three 
respondents  had  correctly  predicted  this  item. 

The  purpose  of  question  22  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  the  use  of 
practicums  and  internships.  The  coordinators  were  presented  their 
previous  responses  and  requested  to  check  "Yes  or  No"  as  to  whether 
the  prediction  had  occurred.  An  analysis  of  the  data  in  Appendix 
AA  indicated  that  the  coordinators  responses  were  100%  accurate. 
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Three  respondents  had  predicted  a change  in  the  use  of  practicums 
and  internships. 

The  purpose  of  question  23  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  expected  changes  in  the  job 
market.  The  coordinators  were  presented  their  previous  responses 
and  requested  to  check  "Yes  or  No"  as  to  whether  the  forecasts  had 
occurred.  The  results  are  presented  in  Appendix  GG.  An  analysis 
of  the  data  indicated  that  the  coordinators  predictions  were  69.23% 
accurate.  Seven  coordinators  indicated  an  increase  in  administra- 
tive positions  at  the  local  and  regional  levels.  Two  respondents, 
who  predicted  a decrease  in  positions,  reported  stable  job  market 
for  graduates.  University  related  positions  had  declined  according 
to  two  other  respondents. 

The  purpose  of  question  24  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  expected  changes  in  educational 
administration  and  special  education  administration  faculty  coopera- 
tion. The  coordinators  were  presented  their  previous  responses 
and  requested  to  check  "Yes  or  No"  as  to  whether  their  predictions 
had  occurred.  The  results  are  presented  in  Appendix  HH.  Analysis 
of  the  data  indicated  that  the  accuracy  of  the  coordinators'  pre- 
dictions was  50%.  Of  those  five  respondents  who  expected  a change, 
only  one  was  correct.  Two  coordinators,  who  previously  failed  to 
respond  to  this  item,  indicated  that  there  was  more  involvement  with 
the  educational  administration  staff. 

The  purpose  of  question  25  was  to  determine  the  accuracy  of 
the  respondents  predictions  regarding  expected  changes  in  UCEA  and 
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GSEAC  activities.  The  coordinators  were  presented  their  previous 
responses  and  requested  to  check  "Yes  or  No"  as  to  whether  their 
predictions  had  occurred.  The  results  to  this  item  are  presented 
in  Appendix  II.  Analysis  of  the  data  indicated  100%  accuracy  in 
the  coordinators  predictions.  Nine  respondents  expected  a decrease 
in  activities  while  six  coordinators  failed  to  respond  to  this  item. 

The  purpose  of  question  26  was  to  determine  the  accuracy  of  the 
respondents  predictions  regarding  expected  changes  in  unique  aspects 
and  problem  areas  of  the  programs.  The  coordinators  were  presented 
their  previous  responses  and  requested  to  check  "Yes  or  No"  as  to 
whether  their  predictions  had  occurred.  The  results  are  presented 
in  Appendix  JJ.  Analysis  of  the  data  indicated  100%  accuracy  in  the 
coordinators  predictions.  There  were  six  "no  responses"  to  this 
item.  The  primary  problem  forecasted  by  four  coordinators  was  a 
concern  about  BEH  funding. 

The  purpose  of  question  27  was  to  determine  the  accuracy  of  the 
coordinators  predictions  regarding  expected  concerns  and  trends. 

The  coordinators  were  presented  their  previous  responses  and  requested 
to  check  "Yes  or  No"  as  to  whether  their  predictions  had  occurred. 
Analysis  of  the  data  in  Appendix  KK  indicated  a 87.50%  accuracy  for 
the  respondents  predictions.  Seven  of  the  eight  responding  coordina- 
tors indicated  that  their  concerns  were  substantiated.  There  were 
seven  "no  responses"  to  this  item. 


85 


Results  in  Brief 

In  the  1978-79  survey,  data  were  collected  from  15  of  the  18 
previous  respondents.  The  accuracy  of  the  coordinators'  predic- 
tions regarding  expected  changes  within  the  doctoral  level  special 
education  administration  preparation  programs  from  the  1973-74 
academic  year  to  1978-79  was  examined  (see  Appendix  LL). 

Background  Information 

Within  the  area  of  background  information,  there  was  a total  of 
four  items.  Of  the  total  of  112  responses,  90  (80.36%)  were 
accurately  predicted.  Of  particular  importance  was  the  rise  in 
student  enrollment  during  the  1978-79  academic  year.  In  addition, 
there  was  increased  concern  about  the  effects  of  block  funding  on 
student  aid  (44.44%  in  1973-74  as  compared  to  66%  of  the  respondents 
in  1978-79).  Nine  respondents  indicated  an  increase  usage  or 
modification  of  simulation  materials. 

Admission  Requirements 

Within  the  area  of  admission  requirements,  there  was  a total  of 
five  items  with  80  responses.  The  respondents  were  80%  accurate  in 
their  predictions.  In  general,  minor  changes  were  institutes  in 
admission  requirements. 

Recruitment  and  Selection  Procedures 

The  area  of  recruitment  and  selection  procedures  represented  the 
lowest  number  of  predictions  (2)  within  the  five  areas  covered.  Of 
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the  30  responses,  16  or  53.33%  of  the  coordinators  were  correct 
in  their  predictions  while  14  or  46.67%  were  not.  Only  one  of  the 
eight  expected  changes  had  occurred.  Seven  coordinators  rearranged 
their  1973-74  responses  after  predicting  no  change  in  procedures. 

Course  Work  and  Information 

The  area  of  course  work  and  information  comprised  one-third 
of  the  survey  (9  items).  Of  the  total  of  118  responses,  87  or 
73.73%  of  the  coordinators  accurately  predicted  the  expected  changes. 
It  was  interesting  to  note  the  increase  usage  of  simulation  materials 
(9),  competency  based  materials  (5),  and  short  or  mini-courses  (4) 
from  the  previous  survey.  In  addition,  approximately  50%  of  the 
coordinators  (7)  reported  an  increase  in  the  number  of  educational 
administration  students  taking  special  education  administration 
courses. 

Related  Experiences 

Within  the  area  of  related  experiences,  there  was  a total  of  77 
responses.  The  respondents  were  74.03%  accurate  in  their  predictions 
in  this  area.  The  job  market  for  graduates  was  reported  as  stable 
with  increases  in  local  and  regional  administrative  positions.  In 
addition,  a majority  of  the  respondents  foresaw  the  decline  of 
GSEAC  activities. 

In  summation,  there  was  a total  of  425  responses  with  321 
(75.53%)  correct  predictions  and  104  (24.47%)  incorrect  predictions. 
There  were  39  no  responses.  In  a comparison  of  the  two  types  of 
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questions  utilized,  there  was  little  difference.  A 80.07%  accuracy 
was  achieved  on  questions  where  the  1973-74  expected  change  was 
presented  to  the  coordinators.  A slightly  lower  degree  of  accuracy 
(71.05%)  was  achieved  on  questions  where  the  1978-79  response  was 
compared  to  the  expected  change.  The  latter  prediction  was  not 
presented  to  the  respondents. 


CHAPTER  VI 


DISCUSSION  OF  RESULTS  AND  CONCLUSIONS 


The  purpose  of  this  study  was  to  establish  the  status  and 
direction  of  the  doctoral  level  special  education  administration 
preparation  programs  funded  by  BEH  during  the  1973-74  school  year. 
Secondly,  it  was  to  determine  the  accuracy  of  the  responses 
regarding  the  future  direction  of  the  preparation  programs  over  a 
five  year  period.  A systematic  effort  was  made  to  analyze  the  data 
obtained  from  the  two  questionnaires  through  inquiries  in  the 
following  five  areas:  background  information,  admission  require- 

ments, recruitment  and  selection  procedures,  course  work  and 
information,  and  related  experiences.  The  discussion  of  the  results 
relates  to  educational  implications,  considerations  for  further  study, 
and  the  conclusions  of  the  study. 

Educational  Implications 

It  seemed  that  a different  social  climate  prevailed  during  the 
third  quarter  of  this  century.  Advocacy  groups  utilized  the  courts 
and  received  favorable  civil  rights  decisions  for  the  handicapped. 
Also,  specialization  within  public  schools  became  commonplace; 
thereby  increasing  the  need  for  leadership  personnel. 
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During  this  era  of  specialization  and  humanitarian  climate, 
there  was  a tremendous  proliferation  of  exceptional  children 
classes  and  programs  (Dunn,  1972;  Mackie,  1969)  and  a corresponding 
growth  of  special  education  teacher  preparation  programs  (Saettler, 
1969).  While  special  education  administration  preparation  programs 
were  small  in  number,  the  increase  in  special  classes  and  the 
complexity  of  administrative  programming  made  it  necessary  to 
provide  specialization  within  leadership  training  programs.  Congress 
provided  the  support  for  these  programs  in  1965.  By  1969,  there  were 
17  institutions  of  higher  learning  with  grants  and  fellowships  in 
special  education  and  administration  (Henley,  1969).  Data  received 
from  the  coordinators  provided  a listing  of  25  doctoral  level 
preparation  programs  by  1975.  This  number  represented  an  approxi- 
mate growth  rate  of  50%  from  1969.  It  should  be  noted,  however, 
that  only  one  new  program  a year  was  initiated  after  1971.  The 
zenith  may  have  been  reached  with  respect  to  growth.  Several 
authors  (Horn,  1970;  Saettler,  1969;  Vance  & Howe,  1973;  Wyatt,  1968) 
promoted  the  advanced  or  specialist  degree  program  to  meet  the 
demand  for  trained  leadership  personnel  rather  than  the  doctoral 
program. 

During  the  period  of  growth,  there  was  a corresponding  increase 
in  the  number  of  graduate  students  which  placed  an  added  strain 
upon  programs  to  provide  financial  aid  to  students.  As  compared 
to  the  1968-69  academic  year  in  which  students  received  100%  funding 
(Saettler,  1969),  about  85%  of  the  full-time  students  reported  in 
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this  study  received  financial  assistance.  With  the  advent  of  block 
funding,  there  was  divided  opinion  among  the  coordinators  concern- 
ing financial  aid  limitations  in  the  future.  In  the  follow-up 
survey,  about  20%  more  of  respondents  reported  that  block  funding 
had  an  effect  on  student  aid.  Block  funding,  coupled  with  lower 
projections  for  the  number  of  students,  seemed  to  be  indicative  of 
a trend  toward  little  or  no  growth  in  programs  and  toward  limited 
aid  for  students  or  limited  number  of  students  admitted  to  programs. 
The  trend  toward  limited  growth  corresponds  with  a general  decline 
in  other  special  education  programs  as  the  job  market  has  been 
saturated  in  certain  categorical  programs. 

In  general,  the  admission  requirements  and  recruitment  and 
selection  procedures  paralleled  those  of  regular  education  and  educa- 
tional administration.  Guidelines  from  the  American  Association  of 
School  Administration  and  the  National  Council  for  Accreditation  of 
Teacher  Education  were  utilized  (Connor,  1966).  Differences,  if 
any,  were  one  of  degree  within  the  several  criteria. 

Within  the  course  work  and  information  area,  the  data  of  this 
study  were  congruent  with  previous  studies  and  writings  (Connor, 

1961;  Gallagher, 1959;  Kirk,  1957;  Vance,  1973).  However,  the 
relevancy  of  these  courses  was  delineated  within  this  study.  Of 
significance  was  the  preference  by  the  students  and  coordinators 
for  a cross  categorical  emphasis  in  special  education  courses  which 
corresponds  to  the  current  trend  for  non-categorical  or  generalist 
approach  to  special  education. 
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Henley  (1969)  noted  an  increase  in  the  number  of  courses  in 
special  education  administration  when  comparing  his  two  studies. 
Although  this  study  was  limited  in  its  scope  concerning  the  number 
of  courses  taught,  one  could  infer  that  additional  courses  had  been 
developed  to  meet  the  needs  in  specialized  areas  such  as  legal 
issues,  finance,  mainstreaming,  normalization,  due  process,  advocacy, 
community  services,  and  programs  for  the  mul ti -handicapped  and 
profoundly  handicapped  children.  In  addition,  mini -courses , simula- 
tion materials,  and  competency  based  programs  have  been  developed 
to  focus  on  the  needs  of  administrators.  These  changes  are  con- 
sistent with  program  development  within  educational  administration 
to  keep  pace  with  student  needs  (Spuck,  Davis,  & Silver,  1978). 

It  should  be  noted  that  two  coordinators  reported  100% 
utilization  of  competency  based  programs  to  meet  the  needs  of  their 
students.  These  findings  coincided  with  Affleck,  Fargo,  and 
Lowenbraun  (1968)  who  favored  tailor-made  programs  through  the 
use  of  behavioral  objectives.  Further  growth  of  such  programs 
seemed  limited,  but  several  states  have  recently  mandated  competency 
based  certification.  Since  special  education  certification  in 
special  education  administration  had  been  limited  to  a few  states 
(Forgnone  & Collins,  1975),  one  may  view  these  mandates  as  an 
avenue  to  gain  certification. 

Henley  (1969)  reported  a possible  trend  of  more  regular  education 
students  taking  special  education  courses.  A review  of  the  data  from 
this  study  indicated  an  increase  of  educational  administration 
students  taking  special  education  administration  courses.  Future 
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expectations  were  higher  and  the  follow-up  survey  indicated  that 
seven  programs  had  an  increase  in  the  number  of  students  and  four 
had  a decrease.  Two  coordinators  each  reported  no  change  and  no 
response.  Furthermore,  respondents  noted  a cooperative  effort 
with  the  educational  administration  staff  members  to  provide  in- 
service  training  to  school  systems.  The  trend  toward  providing 
inservice  training  should  continue  for  several  years  due  to 
certification  mandates  and  administrative  concerns  about  mainstream- 
ing and  new  programming  for  the  handicapped  established  by  PL  94- 
142  implementation. 

It  was  reported  in  this  study  that  two-thirds  of  the  graduates 
from  1972-1974  had  procured  administrative/supervisory  positions 
while  one-third  had  taken  university  teaching  positions.  This 
finding  is  congruent  with  the  findings  of  Vance  and  Howe  (1974). 
Future  anticipations  of  a tighter  job  market  for  university  related 
positions  was  substantiated  according  to  some  respondents  of  the 
follow-up  survey.  In  addition,  they  inferred  that  the  job  market 
was  stable  and  positions  were  available  at  the  local  and  regional 
1 evel . 

Henley  (1969)  noted  a trend  of  cooperation  between  education 
administration  and  special  education  administration  faculties.  The 
contention  that  educational  administration  faculty  members  served 
on  special  education  administration  doctoral  and  dissertation 
committees  is  supported  in  this  study.  In  addition,  two  special 
education  administration  programs  were  housed  within  the  educational 
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administration  department  and  two  other  coordinators  held  joint 
appointments.  Further  cooperation  was  found  in  the  participation 
in  GSEAC  sponsored  meetings,  but  the  respondents  were  essentially 
negative  in  their  reporting  of  the  future  of  such  meetings.  As  a 
result  of  the  lack  of  federal  funding,  GSEAC  no  longer  exists. 

Considerations  for  Further  Study 

Special  education  administration  doctoral  preparation  programs 
have  paralleled  the  development  of  educational  administration  prepara- 
tion programs  and  have  grown  proportionately  with  the  demand  for 
trained  leadership  personnel.  The  preparation  programs  are  con- 
stantly changing  and  further  study  will  be  necessary  for  the 
development  of  this  field.  Each  of  the  five  broad  areas  studied 
should  be  considered  for  further  study  within  all  degree  levels  of 
special  education  administration  as  they  relate  to  public,  private, 
or  BEH  support. 

This  study  was  limited  in  its  scope.  Further  data  is  needed 
from  graduates  of  the  preparation  programs  and  their  employers  to 
determine  the  impact  of  student  performance  and  program  content. 
Behavioral  research  in  the  areas  of  administration  and  supervision 
of  programs,  problem  solving,  and  policy  and  decision  making  would 
be  helpful  to  ascertain  the  relevancy  of  preparation  program 
content. 

Future  leadership  needs  should  be  considered  for  investigation 
to  keep  abreast  of  the  demands  in  the  job  market.  Further  study  of 
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student  selection  criteria  and  program  characteristics  is  warranted 
to  provide  assurance  that  students  will  select  a career  in  adminis- 
tration rather  than  university  teaching. 

Conclusions 

Several  influences,  not  the  least  of  which  are  state  and  federal 
mandates,  have  required  institutions  of  higher  learning  to  assume 
the  responsibility  to  prepare  special  education  administrators. 

During  the  last  decade,  special  education  administration  prepara- 
tion programs  have  expanded  to  meet  the  demand  for  trained 
leadership  personnel.  This  study  was  initiated  to  determine  the 
status  and  direction  of  BEH  supported  doctoral  level  special  educa- 
tion administration  programs  and  to  determine  the  accuracy  of  those 
previous  predictions  of  expected  changes  after  five  years.  The 
data  collected  from  this  study  were  analyzed  and  compared  to 
previous  studies  within  the  literature.  The  conclusions  may  be 
summarized  as  follows: 

1.  There  was  a tremendous  expansion  of  preparation  programs 
within  the  decade  following  1965,  when  federal  grants  and  fellowships 
were  awarded. 

2.  Federal  financial  support  may  be  limited  in  the  future  due 
to  block  funding. 

3.  In  general,  admission  requirements  and  recruitment  and 
selection  procedures  paralleled  those  of  educational  administration. 

4.  In  general,  preferences  in  course  work  coincided  with 


previous  studies. 
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5.  Simulation  and  competency  based  materials  have  increased 
to  meet  student  needs  for  current  trends  and  issues  (advocacy,  due 
process,  mainstreaming,  finance). 

6.  There  was  support  for  the  cooperation  between  educational 
administration  and  special  education  administration  faculties. 

7.  An  increase  of  general  educational  administration  students 
taking  special  education  administration  courses  may  occur. 

8.  The  coordinators  accuracy  in  predicting  the  future  expecta- 
tions for  their  programs  was  supported. 

In  general,  from  the  information  obtained  in  this  study, 
implications  or  speculation  can  be  made  that  special  education 
administration  programs  should  become  more  general  in  substance. 
Also,  a more  concerted  effort  should  be  made  to  involve  the  educa- 
tional administration  faculty  in  order  to  make  constructive  program 
changes  and  produce  viable  products. 

It  is  also  speculated  that  there  needs  to  be  a vehicle  to 
replace  GSEAC  to  encourage  communication  among  programs.  Such 
communication  could  be  concerned  with  program  goals,  products,  and 
outcomes.  With  the  advent  of  PL  94-142,  administrators  and  super- 
visors of  programs  for  the  handicapped  will  be  needed  in  greater 
numbers.  Also,  such  personnel  will  have  to  be  prepared  to  deal  with 
the  increasing  legal  and  programmatic  demands  of  this  law. 
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APPENDIX  A 


LETTER  OF  INTRODUCTION  AND  SURVEY  INSTRUMENT 


November  22,  1974 


Dear  Colleague: 

This  letter  is  to  introduce  you  to  Harry  Repsher  who  is  a 
doctoral  student  at  the  University  of  Florida  in  Special  Education 
Administration.  Harry  has  undertaken  a national  study  of  the  BEH 
supported  doctoral  level  special  education  administration  prepara- 
tion programs  to  ascertain  their  status  and  direction. 

Your  cooperation  in  responding  to  each  question  on  the 
enclosed  survey  instrument  would  be  appreciated. 

Yours  sincerely, 


Charles  Forgnone,  Coordinator 
Special  Education  Administration 
Programs 


Harry  Repsher,  Jr. , Doctoral  Student 
Special  Education  Administration 
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A Survey  of  Doctoral  Level  Special  Education 
Administration  Preparation  Programs 


November  22,  1974 


To: 


The  attached  survey  instrument  can  be  completed  in  a short 
period  of  time.  Please  check  al  1 the  appropriate  responses  or 
provide  a short  answer  to  the  few  selected  questions.  It  is  not 
necessary  to  type  your  responses. 

Two  copies  of  the  questionnaire  have  been  included  in  this 
mailing.  One  copy  is  for  your  file  and  the  other  is  to  be  returned 
by  December  13,  1974,  in  the  self-addressed  stamped  envelope.  Thank 
you  for  your  cooperation  in  assisting  me  with  this  project. 


Harry  Repsher,  Jr. 
Doctoral  Student 
University  of  Florida 
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University  of  Florida 
Department  of  Special  Education 


November  22,  1974 

A Survey  of  Doctoral  Level  Special  Education 
Administration  Preparation  Programs 

BACKGROUND  INFORMATION 

1.  State: 

a.  Your  academic  title 

b.  Your  academic  rank 

2.  In  what  department  is(are)  your  appointment(s)?  Include  joint 
appointments. 

Department  of  Special  Education  % of  time 

Department  of  Educational  Administration  % of  time 

List  any  other  appointment  % of  time 

% of  time 

3.  When  did  the  BEH  supported  special  education  administration 
preparation  program  begin  at  your  institution  of  higher  learning? 

(¥onth)  (yesr) 

4.  Does  your  program  offer  one  or  both  of  the  following  doctorates? 

Ph.D.  only Ed.D.  only Both  

5.  a.  If  you  checked  both  doctoral  degree  programs,  explain  the 

essential  difference  between  them. 
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5.  b.  If  you  checked  one  degree  program,  do  you  expect  to  have 

both  within  the  next  five  years? 

Yes  No  

6.  State  the  number  of  full  time  (10  hours  or  more)  and  part-time 
(less  than  10  hours)  students  that  were  enrolled  during  the 
spring  quarter  or  semester  of  1974  in  the  special  education 
administration  doctoral  program. 

Full  Time  Students  Part-Time  Students 


Male  Female  Male  Female 


7. 


Caucasian  

Negroid  

Indian  

Mexican/American  

Foreign  

What  is  your  expected  doctoral  student  enrollment  in  special 
education  administration  for  the  following  years? 

Full  Time  Part-Time 


1974- 75  _____  

1975- 76  _____  

1976- 77  

1977- 78  

1978- 79  _____ 

8.  a.  What  other  degrees  and/or  certificates  are  offered  in 
special  education  administration  at  your  institution? 

Advanced  or  specialist  degree  _____ 

6th  year  certificate  

Master's  degree  

List  any  others  
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8.  b.  Do  you  anticipate  any  changes  in  the  type  of  other  degrees 
and/or  certificates  within  the  next  five  years? 

If  so,  what  are  the  expected  changes. 


9.  State  the  number  of  special  education  administration  doctoral 
students  that  receive  the  following  types  of  financial  aid. 


Full  Time  Part-Time 

Students  Students 


Fel lowship/Scholarship/Traineeship 
Federal 
State/Local 
Private 

University  Assi stantship 

Other  (list)  


10.  How  has  block  funding  affected  the  number  of  federal  grants  to 
students  in  special  education  administration? 


11.  Do  you  feel  that  block  funding  will  affect  the  number  of  federal 
grants  to  students  in  special  education  administration  within  the 
next  five  years? 


12.  Does  an  Educational  Administration  faculty  member  serve  on  the 
following  committees  for  special  education  administration 
students? 

a.  Comprehensive  or  written  exams  Yes  __  No  

b.  Doctoral  or  dissertation  committee  Yes  No 
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ADMISSION  REQUIREMENTS 

1,  What  are  the  graduate  school's  admission  requirements  for 
doctoral  students? 

Completion  of  Master's  degree  

GRE  score  Score  

Grade  point  average  Average  

Interview  with  department  

Millers  Analogies  Score  

Other 


2.  Do  you  expect  any  changes  in  these  requirements  in  the  next 
five  years? 

Yes  No  

If  yes,  what  are  the  expected  changes? 


3.  What  are  the  department's  admission  requirements  for  the  doctoral 
program? 

Preliminary  exams  

Recommendations  Number  required  

Interview  

Experience  Number  of  years  _____ 

Other 


4.  Do  you  expect  any  changes  in  these  requirements? 

Yes  No 


If  yes,  what  are  the  expected  changes? 
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5.  What  are  the  requirements  for  admission  to  candidacy? 

Pass  written  or  comprehensive  exams  

Number  of  hours  in  course  work  

Approval  of  dissertation  topic  

Approval  by  doctoral  committee  

Other 


6.  Do  you  expect  any  changes  in  these  requirements? 

Yes  No  

If  yes,  what  are  the  expected  changes? 


7.  What  is  the  residency  requirement  for  the  doctorate? 

a.  Number  of  quarters  or  semesters  before  admission  to 
candidacy. 

Quarters Semesters 

b.  Number  of  years  after  admitted  to  candidacy  in  which 
to  complete  all  work  for  the  doctorate. 

years 

8.  Do  you  expect  any  changes  in  these  requirements? 

Yes  No 

If  yes,  what  are  the  expected  changes? 


9.  Are  there  different  admission  requirements  for  minorities? 
Yes  No  


If  yes,  what  standards  are  used? 
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10.  What  changes  are  expected  in  these  standards  in  the  next  five 
years? 


RECRUITMENT  AND  SELECTION  PROCEDURE 

1,  State  the  active  recruitment  procedures  that  you  use  in  terms 


of  percentages. 

Advertise  in  publications  % 

Advertise  through  brochures/letters  % 

Referral  from  graduates  % 

Referral  from  other  training  programs  % 

Referral  from  state  departments  % 

Referral  from  local  district  personnel  % 

Other  (please  list)  % 

% 


2.  If  you  anticipate  a change  in  your  recruitment  procedures 
within  the  next  five  years,  please  indicate  the  expected 
changes. 


3.  List  in  order  of  priority  the  selection  variables  that  you  use 
to  select  students  for  the  doctoral  program.  This  may  include 
such  variables  as  experience,  scholarship,  sex,  race,  personal 
recommendations,  interview,  previous  course  work  in  your  school, 
or  another  institution. 

a.  


b. 


c. 


d. 


Comments : 
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4.  If  you  anticipate  a change  in  your  selection  procedures  within 
the  next  five  years,  please  indicate  the  expected  changes. 


COURSE  WORK  AND  INFORMATION 

1.  What  minor  or  cognate  areas  are  taken  by  special  education 
administration  doctoral  students? 

Minor  Cognate 


a. 


b. 


c. 

2.  What  course  work  is  taken  within  these  minor  or  cognate  blocks? 
Minor  1 Cognate  1 


Minor  2 


Cognate  2 


no 


Minor  3 


Cognate  3 


3.  What  course  work  is  most  commonly  taken  within  the  research 

block  by  the  special  education  administration  doctoral  students? 

Research  courses  (Include  Statistics): 


4.  What  common  courses  were  taken  by  the  special  education  adminis- 


tration doctoral  student? 

Courses  % of  Students 

Public  Relations  % 

Business  Management  % 

School  Management  % 

School  Law  % 

School  Finance  % 

School  Personnel  % 

Administrative  Theory  % 

Educational  Administration  and  Organization  % 

Politics  in  Education  % 

Seminars  in  Educational  Administration 
(please  list) 


% 


% 

% 
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Courses  % of  Students 

Administration  and  Supervision  of  Special 

Education  % 

Administration  of  Special  Education  % 

Supervision  of  Special  Education  % 

Issues  and  Trends  in  Special  Education  % 

Special  Education  Finance  % 

Special  Education  Legal  Aspects  % 

Community  Agencies  and  Special  Education  % 

Simulation  Exercises  in  Special  Education 

Administration  % 

Practicum  in  Special  Education  Administration  % 

Internship  in  Special  Education  Administration  % 

Research  in  Special  Education  Administration  % 

Dissertation  Preparation  % 

Seminars  in  Specail  Education  Administration  (list) 


Seminars  in  Special  Education  (list) 


Other  courses  (list) 
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Courses 


% of  Students 


Mini-courses  or  institutes  (list) 


% 


% 


% 


5.  List  the  courses  that  are  taught  jointly  by  the  educational 
administration  and  special  education  administration  faculty. 


6.  What  other  courses  do  you  think  should  be  offered  that  are  not 
available  in  special  education  administration  and  in  educational 
administration? 

Special  Education  Administration  Education  Administration 


7.  Are  any  of  the  above  courses  expected  to  be  implemented  in  the 
next  five  years?  Please  state  which  ones. 

8.  In  the  area  of  special  education  do  you: 

a.  Prefer  course  work  in  one  exceptionality? 

Yes  No  

b.  Prefer  course  work  across  exceptionalities? 

Yes  No 
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9.  List  in  priority  the  areas  in  special  education  that  the  special 
education  administration  doctoral  students  have  taken. 

a.  

b.  

c.  

d. 


e . 

10.  In  the  next  five  years  do  you  feel  there  will  be  a chnage  in 
this  priority? 

Yes  No 

11.  If  yes,  what  order  of  change  do  you  feel  will  be  followed? 

a.  

b.  

c.  

d. 


e. 


12,  What  other  special  education  courses  do  you  feel  should  be 
offered  that  are  not  now  available? 


13.  Are  any  of  the  above  courses  expected  to  be  implemented  in  the 
next  five  years?  Please  state  which  ones. 
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14.  What  other  courses  are  usually  considered  essential  for  the 
special  education  administration  program?  Please  list. 


15.  If  you  use  simulation  materials,  please  answer  the  following 
questions. 

a.  What  percentage  of  time  is  devoted  to  simulation  during 
the  academic  year  to  the  same  group  of  students? 

b.  What  materials  are  used?  Seats  

Monroe  City  

Madison  

Other  (list)  


c.  What  areas  are  covered?  Decision  making 

Local  director  role 
State  director  role 
Finance  component 
Psychsim  component 
Other  (list)  


d.  How  does  simulation  meet  the  needs  of  your  students? 
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e.  What  degree  of  importance  is  given  to  simulation  exercise 
in  the  program? 

much  average  little 

5 4 3 2 1 

f.  Within  the  next  five  years  will  the  use  of  simulation 
materials  change  in  the  program? 

Please  comment. 


16.  If  you  do  not  presently  use  simulation  materials,  do  you  expect 
to  implement  them  within  the  next  five  years? 

Yes  No  

If  yes,  please  comment  on  what  materials  will  be  used  and  what 
areas  are  needed  to  be  covered. 


17.  Do  you  have  or  are  you  presently  developing  a competency-based 
program  in  special  education  administration? 

Yes  No  

If  yes,  please  answer  the  following  questions. 

a.  What  modules  or  areas  are  covered? 

b.  What  percentage  of  time  is  devoted  to  the  competency-based 
materials  during  the  academic  year? 


c.  Within  the  next  five  years  will  the  use  of  competency- 
based  materials  change?  How? 


18.  If  you  do  not  presently  use  competency-based  materials,  do  you 
expect  to  implement  them  within  the  next  five  years? 

Yes  No 


116 


If  yes,  please  comment  on  the  areas  to  be  covered  and  the 
percentage  of  time  that  will  be  devoted  to  it  during  the 
academic  year. 


19.  Do  you  have  short  or  mini -courses  in  the  special  education 
administration  doctoral  program? 

Yes  No  

If  yes,  please  answer  the  following  questions. 

a.  How  are  they  formulated? 

b.  How  long  do  the  courses  last? 

c.  Are  they  offered  every  academic  year  or  as  needed? 

(1)  Every  quarter  or  semester  

(2)  Every  academic  year  

(3)  As  needed  

20.  If  you  do  not  presently  use  short  or  mini-courses,  do  you 
expect  to  implement  them  within  the  next  five  years? 

Yes  No  

If  yes,  please  comment  on  what  areas  will  be  covered  and  how 
they  will  be  implemented. 


21.  In  practicums  and  internships,  what  amount  of  time  is  devoted 
to  each  in  terms  of  hours  of  work  on  site? 

Practicums  hours  per  week  for weeks 

Internship  hours  per  week  for  weeks 
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22.  In  special  education  administration,  what  emphasis  is  placed 
upon  the  following  content  areas? 

Much  little 

5 4 3 2 1 

Mainstreaming  

Advocacy  

System  models  (CIPP,  PERT)  

Staffing  patterns  

Administrative  models  

Administrative  theory  

Leadership  principles  

Legal  aspects  of  special 

education  

Finance  in  special  education  

Grantsmanship  __ 

Curriculums  

Due  process  __  

Research  in  special  education 

programs  

Research  in  special  education 

administration  

23.  Comment  on  any  expected  changes  in  emphasis  on  conceptual 
content  of  the  program  within  the  next  five  years. 


24.  How  many  education  administration  students  participate  in  special 
education  administration  courses?  Specify  number  of  students 
and  courses  during  the  1973-74  academic  year. 


Course 


Number  of  Students 
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25,  Within  the  next  five  years  do  you  expect  any  change  in  the 
number  of  educational  administration  students  in  the  courses? 

Please  comment. 


26.  Within  the  last  two  years,  1972-74,  state  the  number  of 

dissertations  that  have  been  completed  by  special  education 
administration  doctoral  students.  Were  they  in  administration, 
in  special  education,  or  other  areas? 

Number  of 

£i  ssertations  Admini strati  on  Special  Education  Other 


27.  Do  you  anticipate  a change  in  the  number  of  dissertations 
completed  in  administration  within  the  next  five  years? 

What? 


RELATED  EXPERIENCES 

1.  What  other  experiences  are  provided  for  special  education 
administration  doctoral  students  in  terms  of  percentage  of 
students  participating  in  an  activity? 


Consultancies  

Institutes  or  consortiums  % 

State  CEC  or  other  presentations  % 

Project  writing  and  involvement  % 

Other  (list)  % 


% 


% 
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2.  What  changes,  if  any,  do  you  anticipate  in  the  next  five  years 
regarding  the  above  activities? 


3.  What  agencies  are  used  for  practicum  and  internships  for  special 
education  administration  doctoral  students?  State  the  number 
of  agencies  used  and  number  of  students  placed  during  the 
academic  year,  1973-74. 

Practi cum  Internship  Agencies  No. 

Local  school  districts  __  

State  department  

Other  state  departments  

Regional  or  cooperative  

services 

Private  facilities  

Universities  or  colleges  ___  __ 

In  your  department  

In  your  laboratory  school  __  

Other  (list) 


4.  What  changes  do  you  anticipate  in  the  use  of  practicums  and  intern- 
ships within  the  next  five  years? 
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5.  What  positions  have  graduates  obtained  in  the  past  two  years, 
1972-74? 


Number  of  Students 

University  teaching  

National  leadership  

State  director  or  consultant  

Regional  or  cooperative  director  

City  or  district  director  

Private  agency  director  

Other  (list) 


6.  What  changes  do  you  anticipate  in  the  job  market  for  special 
education  administration  prepared  students  in  the  next  five 
years? 


7.  What  forms  of  cooperation  exists  between  special  education 
administration  and  educational  administration  departments? 


8.  Do  you  anticipate  changes  in  this  cooperation  within  the  next 
five  years?  What  are  they? 


9.  What  benefits  for  the  program  do  you  feel  is  derived  from  the 
UCEA  and  GSEAC  activities? 
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10.  What  changes  do  you  expect  in  these  two  activities  within 
the  next  five  years? 


11.  What  are  some  other  unique  aspects  of  your  program  that  have 
not  been  asked? 


12.  What  are  some  major  problem  areas  that  you  have  encountered 
in  the  special  education  administration  doctoral  program? 


13.  What  may  be  some  unique  aspects  and  problem  areas  that  are 
anticipated  within  the  next  five  years? 


14.  State  any  concerns  and  trends  that  you  anticipate  within  the 
next  five  years  in  the  program? 


15.  Do  you  desire  a summary  of  the  findings  of  this  study? 

Yes  _____  No  

Your  mailing  address:  (please  print) 

Name : 

Title:  

School : 

City:  

State:  Zip  code:  


THANK  YOU  FOR  YOUR  TIME  AND  CONSIDERATION 
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January  5,  1975 


Dear 


On  November  22,  1974,  I sent  a copy  of  my  survey  on  Special 
Education  Administration  Doctoral  Preparation  Programs  which  I had 
hoped  would  have  been  completed  and  returned  by  December  13,  1974. 

I have  not  to  date  received  a return  from  your  office.  I 
would  like  to  make  this  survey  as  comprehensive  as  possible.  Your 
cooperation  would  be  most  appreciated. 

If  you  could  complete  this  survey  and  return  it  at  the  earliest 
possible  time,  I would  appreciate  it.  In  the  first  mailing  I 
enclosed  a stamped  self-addressed  envelope  for  your  convenience 
in  returning  your  response  to  me. 

If  you  have  recently  mailed  a return  to  me,  please  disregard 
this  follow-up  request.  Thank  you  for  your  support  and  considera- 
tion for  this  project. 


Si ncerely , 


Harry  Repsher,  Jr. 

380  Richard  Way 
Athens,  Georgia  30601 
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April  18,  1975 


Dear 


A questionnaire  was  sent  to  you  concerning  Special  Education 
Administration  Doctoral  Preparation  Programs.  As  of  this  date,  I 
have  not  received  your  completed  survey.  Your  assistance  and 
cooperation  is  required  to  complete  this  study. 

I have  enclosed  a copy  of  the  survey  instrument.  Please 
complete  and  return  it  at  the  earliest  possible  time.  Thank  you 
for  your  support  and  cooperation. 

Sincerely, 


Harry  Repsher,  Jr. 

380  Richard  Way 
Athens,  Georgia  30601 


APPENDIX  B 


LETTER  OF  INTRODUCTION  AND  SURVEY  INSTRUMENT 


February  I,  1979 


Dear  Colleague: 

Five  years  ago  a University  of  Florida  doctoral  student  con- 
ducted a national  survey  of  BEH  supported  doctoral  level  special 
education  administration  preparation  programs  to  ascertain  their 
status  and  direction  of  change.  A summary  of  the  results  of  that 
study  is  enclosed  for  your  information. 

Currently,  this  student  is  trying  to  complete  his  dissertation 
by  updating  the  responses  to  items  in  the  previous  study  which 
called  for  a forecast  of  expected  changes.  Your  cooperation  in 
responding  to  each  of  the  27  items  in  the  enclosed  survey  would  be 
appreciated.  Your  previous  responses  have  been  provided  on  the 
left  hand  portion  of  the  questionnaire  under  the  heading  1973-74. 

If  these  responses  have  changed,  please  state  the  chnage  under  the 
heading  1978-79.  If  the  1978-79  column  is  blank,  it  will  be 
assumed  that  the  previous  data  still  applies.  In  addition,  there 
are  a few  yes/no  questions  to  ascertain  other  changes  in  the 
programs. 

Thank  you  for  your  time  and  cooperation. 

Sincerely, 


Charles  Forgnone,  Chairman 
Special  Education  Department 


Harry  Repsher,  Jr.,  Doctoral  Student 
Special  Education  Administration 
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A Survey  of  Doctoral  Level  Special  Education 
Administration  Preparation  Programs 


To: 


The  attached  survey  instrument  includes  27  items.  Your  previous 
response  to  the  1973-74  questionnaire  is  provided  on  the  left  hand 
portion  of  this  instrument.  If  there  are  any  changes  in  your  pre- 
vious responses,  please  indicate  this  change  in  the  right  hand 
portion  of  the  questionnaire  under  the  heading  of  1978-79.  We  will 
assume  that  the  previous  data  still  applies  if  there  is  no  response 
given  for  an  item.  In  addition,  there  are  a few  yes/no  questions 
concerning  the  previous  forecast  items.  These  items  require  a check 
mark . 


Please  return  the  survey  as  soon  as  possible  in  the  enclosed 
stamped  envelope  but  no  later  than  February  14,  1979.  You'll  be 
a sweetheart  of  a person  if  this  survey  is  returned  on  that  date. 
Thank  you  for  your  assistance  with  this  project. 
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University  of  Florida 
Department  of  Special  Education 

A Survey  of  Doctoral  Level  Special  Education 
Administration  Preparation  Programs 


1.  Degrees  offered  at  the  doctoral  level. 

1973-74  response  1978-79  (respond  if  there  is  a change) 

Ph.D.  Ph.D.  

Ed.D.  Ed.D.  

Both  Both  

2.  Doctoral  student  enrollment  in  special  education  administration. 


1 973-74  response  1 978-79 


1974- 75  1974-75 

1975- 76  1975-76 

1976- 77  1976-77 

1977- 78  1977-78 

1978- 79  1978-79 


3.  Other  degrees  granted  in  special  education  administration. 


1 973-74  response  1 978-79 


Advanced  or  specialist 
6th  year  certificate 
Master  ’ s 
Other 


4.  Effects  of  block  funding. 

1 973-74  response  1978-79 


5.  Graduate  school  requirements  for  doctoral  students. 

1 973-74  response  1 978-79 

Completion  of  Master's  

GRE  Score  

Interview  with  department  

Grade  point  average 

Miller's  Analogies _____ 

Other 
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6.  Department  admission  requirements. 

1 973-74  response  1 978-79 

Preliminary  exams  

Recommendations  No.  

Interview  

Experience  Yrs. 

Other  


7.  Admission  to  candidacy  requirements. 

1 973-74  response  1 978-79 

Pass  written/comps  exam  

Number  of  hours  in  course  work  

Approval  of  dissertation  topic  

Approval  by  doctoral  committee  

Other  


8.  Residency  requirement: 

a.  Before  admission  to  candidacy 

b.  Years  to  complete  doctorate 
after  admitted  to  candidacy 

9.  Different  minority  requirements. 

1 973-74  response 


1973-74 

QTR/SEM 

YRS 

1978-79 


1978-79 
_ QTR/SEM 
YRS 


10.  Active  recruitment  procedures  by  percentages.  1973-74  1 978-79 

Advertise  in  publications  

Advertise  through  brochure  letters  

Referral  from  graduates  

Referral  from  other  training  programs  

Referral  from  state  departments  

Referral  from  local  district  personnel  

Other  
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11. 


Variables  for  selecting  students  into  doctoral  program  by 
priority. 


1973-74  response 


1978-79 


12.  Courses  not  available  in  special  education  administration  or 
education  administration  that  should  be  implemented. 


1973-74  response 

Has  been 

implemented 

a. 

Yes 

No 

b. 

Yes 

No 

c. 

Yes 

No 

d. 

Yes 

No 

e. 

Yes 

No 

Areas  in  special  education 

that  special  education 

admini strati 

doctoral  students  take  (in 

priority  order). 

1973-74  response 

1978-79 

a. 

b. 


c. 


d. 


e. 


14.  Courses  not  available  in  special  education  that  should  be  implemented. 


1973-74  response 

Has  been 

impl emented 

a . 

Yes 

No 

b. 

Yes 

No 

c. 

Yes 

No 
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15.  Changes  in  the  use  of  simulation  materials. 

1973-74  forecast  Has  occurred 

Yes  No 

Yes  No 


16.  Changes  in  the  use  of  competency  based  materials. 


1973-74  forecast 

Has 

occurred 

a. 

Yes 

No 

b. 

Yes 

No 

Changes  in  the  use  of  short  or  mini-courses 

. 

1973-74  forecast 

Has 

occurred 

a. 

Yes 

No 

b. 

Yes 

No 

Changes  in  the  conceptual  content  area. 

1973-74  forecast 

Has 

occurred 

a. 

Yes 

No 

b. 

Yes 

No 

Changes  in  the  number  of  education  administration  students 
taking  special  education  administration. 

1973-74  response 

Has 

occurred 

a. 

Yes 

No 

b. 

Yes 

No 

a. 

b. 


20.  Changes  in  the  number  of  dissertations  completed. 


1973-74  response  Has  occurred 

a. 

b. 


Yes  No 

Yes  No 


21.  Other  experiences  provided  to  special  education  administration 
doctoral  students. 


1 973-74  response 


1978-79 


Consultancies  % 

Institutes  or  consortiums  % 

State  CEC  or  other  presentations  % 

Project  writing  and  involvement  % 

Other  % 

% 


% 

'% 

% 

'% 

% 

% 
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22.  Changes  in  the  use  of  practicutns  and  internships. 

1 973-74  response  Has  occurred 

a.  Yes  No 

b.  Yes  No 


23.  Changes  in  the  job  market. 

1 973-74  response  Has  occurred 

a.  Yes  No 

b.  Yes  No 


24.  Changes  in  the  cooperation  between  educational  administration 
and  special  education  administration  departments. 


1 973-74  response 


a. 

b. 


25.  Changes  in  UCEA  and  6SEAC  activities. 
1 973-74  response 


a. 

b. 


26.  Unique  aspects  and  problem  areas. 
1 973-74  response 


a. 

b. 


27.  Present  concerns  and  trends. 


Has  occurred 

Yes  No 

Yes  No 


Has  occurred 

Yes  No 

Yes  No 


Has  occurred 

Yes  No 

Yes  No 


1 973-74  response 


Has  occurred 


a. 

b. 


Yes  No 

Yes  No 


If  you  wish  to  have  a summary  of  the  findings  of  this  study,  please 
complete  your  address: 


Name 


Title 


School  

City State  Zip 
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February  24,  1979 


Dear  Colleague: 

On  February  1,  1979,  a questionnaire  was  sent  to  you  concerning 
a follow-up  survey  of  a study  conducted  five  years  ago.  The  survey 
is  needed  to  complete  a dissertation  on  BEH  supported  doctoral  level 
special  education  administration  preparation  programs. 

As  of  this  date,  this  survey  has  not  been  received.  Your 
assistance  and  cooperation  is  needed  to  complete  this  longitudinal 
study  of  special  education  administration  doctoral  preparation 
programs . 

It  would  be  appreciated  if  you  could  complete  the  right  hand 
portion  of  the  survey  to  update  your  forecast  of  expected  changes. 
Please  return  the  survey  as  soon  as  possible  in  the  enclosed  stamped 
envelope  that  was  previously  mailed  to  you,  but  no  later  than  March 
14,  1979.  Thank  you  for  your  time  and  cooperation  in  advance. 

Sincerely, 


Harry  Repsher,  Jr.,  Doctoral  Student 
Special  Education  Administration 
University  of  Florida 
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University  of  Connecticut  Associate  Associate  Special  Education  80% 

(Un.  of  Conn.)  Professor  Professor  Educational  Administration  20% 


Academic  Percentage  of 

Institution  Title  Rank  Department  Appointment  Time  in  Dept. 
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APPENDIX  E 


NUMBER  OF  FULL  AND  PART-TIME  STUDENTS  BY  RACE  AND  SEX 


Institution 

Caucasian 
Negroid  g: 

Indian 

Mex/Amer  ^ 

Foreign  ^ 

1 ' 

Caucasian 
Negroid  § ro 

Indian  ^ 

Mex/Amer  ^ 

j Foreign 
1 

Caucasian 
Negroid  3 

Indian 

Mex/Amer  ^ 

Foreign  -s 

^ rt- 

1 

Caucasian  g- 

Negroid  ro  ro 

Indian  ^ 

Mex/Amer  m 

Foreign 

Cal.  St. 

5 

1 

5 

1 

Ga . St . 

2 1 

2 1 

Ind.  Un. 

8 1 

2 

3 

1 

Mich.  St. 

2 

2 

4 

2 1 

Penn.  St. 

3 

So.  111. 

2 

1 1 

2 1 

2 1 

Syra.  Un. 

6 

1 

4 

1 

Un.  of  Ala. 

4 

2 

Un.  of  Conn. 

2 1 

1 

10 

5 

Un.  of  Fla. 

5 

2 

2 

1 

Un.  of  111. 

3 1 

1 

1 1 

1 

5 

1 

Un.  of  la. 

3 

Un.  of  Mich. 

2 2 

1 

2 

Un.  of  Minn. 

4 1 

3 4 

10 

6 2 

Un.  of  N.  Co. 

6 

1 

3 

2 1 

1 

Un.  of  Pitt. 

7 

4 

4 1 

Un.  of  S.  Ms. 

7 

3 1 

2 

4 1 

Un.  of  Tx. 

7 

2 

2 1 

7 1 

2 2 

TOTALS 

78  7 

3 1 

29  7 1 

1 

64  2 2 

1 27  5 2 
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COMPARISON  OF  FULL  AND  PART-TIME  STUDENT  ENROLLMENT  STATISTICS 
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OTHER  DEGREES  AND/OR  CERTIFICATES  CONFERRED 
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Institution  Other  Types  of  Degrees  Conferred  Expected  Changes  1978-79  Response 
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APPENDIX  H 


STUDENT  FINANCIAL  AID  STATUS 


Institution 

Type  of  Financial  Aid 

Number  of  : 

Cal.  St. 

Federal 

12**  (6) 

University 

6* 

6a.  St. 

Federal 

5**  (3) 

State/local 

1 

Ind.  Un. 

Federal 

8**  (1) 

University 

2* 

State/local 

2 

Mich.  St. 

Federal 

5 

Penn.  St. 

Federal 

3 

So.  111. 

Federal 

4 

Syra.  Un. 

Federal 

7 

Universi ty 

1* 

Un.  of  Ala. 

Federal 

6 

University 

6* 

Un.  of  Conn. 

Federal 

4 

Un.  of  Fla. 

Federal 

3 

State/local 

2 

University 

1 

Un.  of  111. 

Federal 

3 

University 

3 

Other  (Canada  CEC) 

1 

Un.  of  la. 

Federal 

2 

Un.  of  Mich. 

Federal 

4 

Un.  of  Minn. 

Federal 

4 

University 

2 
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Appendix  H - Continued 


Institution 

Type  of  Financial  Aid 

Number  of  Students 

Un.  of  N.  Co. 

Federal 

2 

University 

2 

Un.  of  Pitt. 

Federal 

16* **  (5) 

Un.  of  S.  Ms. 

Federal 

4 

State/local 

2 

Uni  vers i ty 

1 

Un.  of  Tx. 

Federal 

8 

University 

3 

Private 

1 

* Received  federal  and  university  grants 

**  Part-time  students  funded  with  number  shown 


APPENDIX  I 


BLOCK  FUNDING  STATUS  AND  DIRECTION 


1973-74 

Has  Block  Funding  Will  Block  Funding 
Institution  Affected  Grants  Affect  Grants  in 


1978-79 

Prediction 


Five  Years 

Occurred 

Cal . 

St. 

Yes 

Yes 

Yes 

Ga . 

St. 

No 

Yes 

* 

Ind. 

Un. 

No (not  in  Ed 

.Ad.) 

No 

Yes 

Mich 

1.  St. 

Yes(reduced  i 

number) 

Yes 

Yes 

Penn 

1.  St. 

No 

No 

No(40%  cut) 

So. 

111. 

Yes (move  to  > 

assist- 

Yes 

Yes 

antships  for 

more) 

Syra 

. Un. 

No 

No 

Yes 

Un. 

of  Ala. 

No 

No 

No 

Un. 

of  Conn. 

Yes 

Yes 

Yes 

Un. 

of  Fla. 

No 

No 

Yes 

Un. 

of  111. 

No(not  yet) 

Yes(decreased) 

No 

Un. 

of  la. 

No 

No 

Yes 

Un. 

of  Mich. 

No 

Yes 

★ 

Un. 

of  Minn. 

Yes 

Yes 

Yes 

Un. 

of  N.  Co 

1.  Yes 

Yes 

Yes 

Un. 

of  Pitt. 

Yes 

Yes 

Un. 

of  S.  Ms 

No 

No 

No 

Un. 

of  Tx. 

Yes(reduced) 

Yes 

Yes 

*Did 

1 not  res 

;pond  to  this 

survey 
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Penn.  St.  No  response  Preliminary  exams  Pass  written  or  None 

Recommendations-3  comprehensive  exams 

Interview  25-30  hours  in  course 

Experience — 2 yrs.  work 


Institution  Graduate  School  Department  Candidacy  Different  Minority  Standards 
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APPENDIX  N 


STATUS  AND  DIRECTION  OF  SELECTION  PROCEDURES 


Expected  Actual 

Institution  Priority  of  Selection  Variables  Change  Change 


Cal.  St. 

Scholarship 
Previous  attendance 
Experience 
Interview 

6a . St . 

Experience 
Scholarship 
Intervi ew 

★ 

Ind.  Un. 

Experience 

Scholarship 

Race 

Sex 

Mich.  St. 

Interview 
GRE  scores 
Recommendations 
Experience 

Penn.  St. 

MAT  and  GRE  scores 
GPA 

Experience 
Attitude  and  goals 

Experience 

Interview 

Letters 

GPA 

GRE 

So.  111. 

Experience 

Scholarship 

Recommendations 

Syra.  Un. 

Interview 

Experience 

Recommendations 

Scholarship 

Select  on 
basis  of 
change 
agentry 

Un.  of  Ala. 

Scholarship 
Experience 
Recommendations 
Goal  Statement 
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Appendix  N - Continued 


Institution  Priority  of  Selection  Variables  Expected 

Change 


Actual 

Change 


Un,  of  Conn. 

Experience 
Scholarship 
Personality  qualities 
Recommendations 

Un.  of  Fla. 

Experience 

Scholarship 

Interview 

Recommendations 

Use  more 
experience 

Un.  of  111. 

Recommendations 
Scholarship 
Experience 
Goal  statement 

Un.  of  la. 

GPA 

GRE  scores 
Experi ence 
Personality  traits 

Un.  of  Mich. 

Experience 
Recommendations 
Scholarship 
Previous  attendance 

★ 

Un.  of  Minn. 

MAT 

GPA 

Experience 

Undergrad  GPA 
MAT 

Grad  GPA 

Un.  of  N.  Co. 

Experience 

Recommendations 

Scholarship 

Add: 

writing/ 

goal 

statement 

Un.  of  Pitt. 

None 

* 

Un.  of  S.  Ms. 

Experi ence 
Interview 

Communication  ability 
Personal ity 

Un.  of  Tx. 

Experience 

GRE,  GPA,  and  Scholarship 
Personal  commitment  by 

interview  and  recommendations 


*Did  not  respond  to  second  survey. 


APPENDIX  0 


MINORS  AND  COGNATES 


Institution 


Mi  nor 


Cognate 


Cal.  St. 

1. 

Administration 

None 

2. 

Supervision 

Ga . St. 

None 

1 . 

Educational 
Admini strati  on 

2. 

Management 

3. 

Counsel ing 

4. 

Psychology 

Ind.  Un. 

Special  Education 

1 . 

Business 

Administration 

2. 

Speech  and  hearing 

Mich.  St. 

None 

1. 

Child  Growth  and 
Development 

2. 

Communications 

3. 

Social  Work 

Penn.  St. 

1. 

Educational 

1. 

Educational 

Administration 

Administration 

2. 

Child  Development 

2. 

Child  Development 

So.  111. 

Educational 
Admini strati  on 

None 

Syra.  Un. 

1. 

Administration 

None 

2. 

Supervision 

Un.  of  Ala. 

1. 

Educational 

Administration 

None 

2. 

Curriculum 

3. 

Research 

Un.  of  Conn. 

1 . 

Research 

None 

2. 

Educational 

Administration 

Un.  of  Fla. 

None 

1 . 

Rehabi 1 i rati  on 
Counseling 

2. 

Psychology 

3. 

Educational  Foundations 

4. 

Management 

5. 

Guidance  and  Counseling 

6. 

Speech  and  Hearing 
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Appendix  0 - Continued 


Institution 

Minor 

Cognate 

Un.  of  111. 

Educational  Administration 

1.  Psychology 

2.  Sociology 

Un.  of  la. 

1.  General  Administration 

2.  Special  education 
areas 

None 

Un.  of  Mich. 

Areas  Vary 

Areas  Vary 

Un.  of  Minn. 

1.  Educational  Psychology 

2.  Child  Development 

3.  Special  Education 

None 

Un.  of  N.  Co. 

Educational  Administration 

Open  Courses 

Un.  of  Pitt. 

None 

1.  Sociology 

2.  Information  science 

3.  Psychology 

Un.  of  S.  Ms. 

None 

1.  Psychology 

2.  Physical  Education 

3.  General  Curricula 

Un.  of  Tx. 

Varies 

Varies 

APPENDIX  P 


COMMON  COURSE  WORK  IN  RESEARCH  BLOCK 


Institution 


Research  Courses 


Cal.  St. 

1 . 

2. 

Ga.  St. 

1. 

2. 

3. 

4. 

Ind.  Un. 

1 . 

2. 

3. 

Mich.  St. 

1 . 

2. 

3. 

4. 

Penn  St. 

1 . 

2. 

3. 

So.  111. 

1 . 

2. 

Syra.  Un. 

1. 

2. 

3. 

Un.  of  Ala. 

1 . 

2. 

3. 

4. 

Un.  of  Conn. 

1 . 

2. 

3. 

Un.  of  Fla. 

1 . 

2. 

3. 

4. 

Statistics 
Research  internship 

Statistics 
Methods  of  research 
Computer  science 
Sampling  procedure 

Statisti cs 
Measurements 
Research  seminar 

Stati sties 

Research  in  education 
Research  in  special  education 
Advanced  research  methods 

Statistics 
Research  design 
Research  evaluation 

Stati sties 
Computer  science 

Statistics 
General  research 
Observation  methods 

Statistics 
Research  design 
Practicum  in  research 
Dissertation  study 

Stati sti cs 
Research  design 
Computer  science 

Statistics 
Measurements 
Research  design 
Computer  science 
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Appendix  P - Continued 


Insti tution 

Research  Courses 

Un.  of  111. 

1 . 

Stati sties 

2. 

Research  design 

3. 

Research  seminar 

Un.  of  la. 

1. 

Statistics 

2. 

Design  of  experiments 

3. 

Computer  science 

Un.  of  Mich. 

No 

Response 

Un.  of  Minn. 

1 . 

Stati sti cs 

2. 

Research  design 

Un.  of  N.  Co. 

No 

Response 

Un.  of  Pitt. 

1. 

Statistics 

2. 

Research  design 

3. 

Research  methods 

Un.  of  So.  Ms. 

1. 

Statistics 

2. 

Research  design 

Un.  of  Tx. 

No 

Response 

SUMMARY  OF  COMMON  COURSES  TAKEN  BY  STUDENTS 
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APPENDIX  R 


EDUCATIONAL  ADMINISTRATION 
COURSES  THAT  SHOULD  BE  IMPLEMENTED 


Institution 

Courses  Expected  to  be  Offered 

Courses  Implemented 

Cal.  St. 

N/R 

Ga . St. 

Special  Education  Administration 
for  General  Administrators 

* 

Ind.  Un. 
Mich.  St. 
Penn.  St. 

N/R 

So.  111. 

N/R 

Syra.  Un. 

Special  Education  Administration 
for  the  General  Administrator 

Yes 

Conflict  Management 

No 

Un.  of  Ala. 
Un.  of  Conn. 

Transportation  Problems 

No 

Un.  of  Fla. 
Un.  of  111. 
Un.  of  la. 

Futuri sm 

Yes 

Un.  of  Mich. 
Un.  of  Minn. 
Un.  of  N.  Co. 

* 

Un.  of  Pitt. 
Un.  of  S.  Ms. 
Un.  of  Tx. 

* 

*Did  not  respond  to  second  survey 
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APPENDIX  S 


SPECIAL  EDUCATION  ADMINISTRATION 
COURSES  THAT  SHOULD  BE  IMPLEMENTED 


Institution 

Courses  Expected  to  be  Offered 

Courses  Implemented 

Cal.  St. 

Ga.  St. 
Ind.  Un. 

* 

Mich.  St. 
Penn.  St. 
So.  111. 
Syra.  Un. 

Special  Education  Law 

Yes 

Un.  of  Ala. 
Un.  of  Conn. 

Simulation  in  Special  Education 

Yes 

Un,  of  Fla. 

Supervision 

Yes 

Un.  of  111. 

Added;  Law  and  the 
Handicapped 

Un.  of  la. 

Un.  of  Mich. 
Un.  of  Minn. 
Un,  of  N.  Co. 

* 

Un.  of  Pitt. 
Un.  of  S,  Ms. 
Un.  of  Tx. 

* 

*Did  not  respond  to  second  survey 
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STATUS  AND  DIRECTION  OF  SPECIAL  EDUCATION  CATEGORICAL  AREAS 
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APPENDIX  U 


SPECIAL  EDUCATION  COURSES  NOT 
AVAILABLE  BUT  SHOULD  BE  IMPLEMENTED 


Institution  Courses  to 


Plan  to 

be  Implemented  Implement 

Course  in 
Five  Years 


1978-79 

Change 

Occurred 


Cal.  St. 
Ga.  St. 
Ind.  Un. 
Mich.  St 


Penn.  St. 

Curriculum  Development 

Yes 

Yes 

Other  Management  Techniques 

No 

So.  111. 

Syra.  Un. 

Mainstreaming  Education 

Yes 

Yes 

Un.  of  Ala. 

Early  Childhood 

Yes 

No 

Gi fted 

Yes 

Deaf/Blind 

Yes 

Un.  of  Conn. 

Blind 

No 

No 

Special  Education  for  Elementary 

Yes 

and  Secondary  Education 

Un.  of  Fla. 

Deaf 

Yes 

No 

Vision 

No 

Un.  of  111. 

Un.  of  la.  Profoundly  Handicapped  Yes  Yes 

Un.  of  Mich.  __ 

Un.  of  Minn. 

Un.  of  N.  Co. 
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Appendix  U - Continued 


Institution 

Courses  to  be  Implemented 

Plan  to 
Impl ement 
Course  in 
Five  Years 

1978-79 

Change 

Occurred 

Un.  of 
Un.  of 

Pitt. 
S.  Ms. 

Classroom  Management 

Yes 

* 

Yes 

Un.  of 

Tx. 

Grants/Funding 

Yes 

*Did  not  respond  to  second  survey 


APPENDIX  V 


OTHER  ESSENTIAL  COURSES 


Institution  Courses 


Cal . 

St. 

Gd . 

St. 

Ind. 

Un. 

Mich 

1.  St. 

So. 

111. 

Syra 

..  Un. 

Un. 

of  Ala. 

Un. 

of  Conn. 

Vocational  Planning, 

Curriculum, 

Learning 

Un. 

of  Fla. 

Evaluation,  Systems  Analysis,  Computers 

Un. 

of  111. 

Un. 

of  la. 

Un. 

of  Mich. 

Un. 

of  Minn. 

Un. 

of  N.  Co. 

Un. 

of  Pitt. 

Demography,  Information  Systems 

Un. 

of  S.  Ms. 

Un. 

of  Tx. 

Business,  Sociology, 

Educational 

Psychology, 

Computer  Science 
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SUMMARY  OF  SIMULATION  MATERIALS 
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Seats  Decision  making  N/R  Much 

Monroe  City  Local  director  role 

Other-Local ly  Finance  component 

developed  material 
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APPENDIX  AA 


STATUS  AND  DIRECTION 

OF  PRACTICUMS  AND 

INTERNSHIPS 

Institution 

Use  Practicums/ 

No.  Hours 

No . of 

Expected  Change 

Internships 

Per  Week 

Weeks 

Change  Occurred 

Cal.  St. 

N/R 

None 

Ga . St. 

Practicum 

5 

10 

None  * 

Internship 

10-40 

10-20 

Ind.  Un. 

Practi cum 

5-8 

54 

None 

Internship 

32-40 

18-52 

Mich.  St. 

Internship 

40 

20 

None 

Penn.  St. 

Practi cum 
Internship 

3-10 

NR 

None 

So.  111. 

Practicum 

8-16 

16 

None 

Internshi p 

20 

32 

Syra.  Un. 

Practi cum 

6 

14 

None 

Internship 

40 

40 

Un.  of  Ala. 

Practicum 

3 

16 

None 

Internship 

40 

32 

Un.  of  Conn 

Practicum 

8 

36 

None 

Internship 

4-5 

36 

Un.  of  Fla. 

Practicum 

16 

11 

None 

Internshi p 

40 

11 

Un.  of  111. 

Practi cum 

10 

16 

More  practicums  Yes 

Internshi p 

48 

40 

Mandatory  Yes 

Internship 

Un.  of  la. 

Practicum 

1 

18 

None 

Internshi p 

40 

36 

Un.  of  Mich 

N/R 

None  * 
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Appendix  AA-  Continued 


Institution  Use  Practicums/ 
Internships 

No.  Hours 
Per  Week 

No.  of 
Weeks 

Expected 

Change 

Change 

Occurred 

Un.  of 

Minn. 

N/R 

None 

Un.  of 

N.  Co. 

Internship 

40-50 

12 

Slight  increase  Yes 

Un.  of 

Pitt. 

N/R 

None 

* 

Un.  of 

S.  Ms. 

Practicum 

10 

12 

None 

Internship 

10 

12 

Un.  of 

Tx. 

Practicum 

6 

18 

Broaden  range 

Yes 

Internship 

40 

18 

*Did  not  respond  to  second  survey 
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APPENDIX  CC 


CHANGES  IN  PROGRAM  CONTENT  EMPHASIS 


Institution 

Expected  Change 

Change  Oc 

Cal.  St. 

No  Response 

Ga . St. 

No  Response 

Ind.  Un. 

No  Response 

Mich.  St. 

No  Response 

Penn.  St. 

No  Response 

So.  111. 

No  Response 

Syra.  Un. 

Conflict  Management 

No 

Collective  Bargaining 

Yes 

Due  Process 

Yes 

Un.  of  Ala. 

Curriculum  content 

Yes 

Un.  of  Conn. 

No  Response 

Un.  of  Fla. 

More  Futurism 

Yes 

Evaluation 

Yes 

Differential  Staffing 

Yes 

Un.  of  111. 

No  Response 

Un.  of  la. 

No  Response 

Un.  of  Mich. 

No  Response 

Un.  of  Minn. 

No  Response 

Un.  of  N.  Co. 

No  Response 

Un.  of  Pitt. 

No  Response 

Un.  of  S.  Ms. 

No  Response 

Un.  of  Tx. 

No  Response 

*Did  not  respond  to 

second  survey 
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APPENDIX  EE 


NUMBER  OF  DISSERTATIONS  AND  TOPICS 


Institution 

No.  of 

Dissertations 

Area  of 
Concentration 

Expected 

Changes 

Change 

Occurred 

Cal . St. 

5 

Special  Education 

No 

Yes,  decrease 

Ga . St. 

None 

None 

Yes,  increase 

* 

Ind.  St. 

7 

Administration 

No 

No 

3 

Special  Education 

Mich.  St. 

5 

Special  Educ.  Admin. 

Yes,  increase 

No 

Penn.  St. 

2 

Special  Education 

Yes,  increase 

No 

1 

Other 

So.  111. 

4 

Admi ni strati  on 

No 

Yes,  decrease 

2 

Special  Education 

Syra.  Un. 

4 

Administration 

No 

No  more  ABDs 

Un.  of  Ala. 

3 

Special  Education 

Yes,  increase 

Yes 

Un.  of  Conn. 

2 

Special  Education 

N/R 

N/R 

Un.  of  Fla. 

3 

Special  Education 

No 

No 

Un.  of  111. 

8 

Admi ni strati  on 

No 

No 

Un.  of  la. 

6 

Special  Educ.  Admin. 

No 

No 

Un,  of  Mich. 

N/R 

N/R 

* 

Un.  of  Minn. 

N/R 

N/R 

N/R 

Un.  of  N.  Co. 

5 

Special  Education 

N/R 

N/R 

Un.  of  Pitt. 

3 

Special  Education 

N/R 

★ 

Un.  of  S.  Ms. 

7 

Special  Education 

No 

No 

2 

Administration 

Un.  of  Tx. 

8 

Special  Education 

No 

No 

*Did  not  respond  to  second  survey 
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APPENDIX  FF 


STATUS  AND  DIRECTION  OF  RELATED  STUDENT  ACTIVITIES 


Institution 


Activity  by  Usage 


Changes  Expected  1978-79 

^ Changes  Occurred 


Cal.  St.  Consultancies-50%  N/R 

Institutes  and  Consortiums-! 00 
State  CEC/other  presentations-100 
Project  writing- 100 

Ga.  St.  Consultancies-80%  None 

Institutes-30 
Presentations-50 
Project  writing-100 
Other  grants-100 

Ind.  Un.  Consul tancies-70%  None 

Institutes-70 
Project  writing-40 
Presentations-30 


Same 


* 


50% 

50 

75 

25 

Case  research-25 


Mich.  St.  Other-Graduate  work  with 
State  Dept. -90% 


Penn  St.  N/R 

So.  111.  Consultancies-10% 

Institutes-100 
Presentations-50 
Project  writing-100 
Other-grants-100 

Syra.  Un.  Consul tancies-90% 

Institutes-100 
Presentations-50 
Project  writing-80 


N/R  Consultancies-10% 

Institutes-20 
Presentations-40 
Project  writing-20 

N/R  N/R 

Little  change  Add  project 

writing 


N/R  50% 

75 

50 

75 

Add  project 
writing-50 
programs 
evaluation-75 
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Appendix  FF  - Continued 


Institution  Activity  by  Usage  Changes  Expected  1978-79 

Changes  Occurred 


Un.  of  Ala. 

Consultancies 

None 

10% 

(added  %) 

Institutes 

10 

Presentations 

10 

Project  writing 

20 

Teaching 

25 

Un.  of  Conn. 

Consul tanci es-1 00% 

None 

Same 

Institutes-50 

Presentations-50 

Project  writing-50 

Un.  of  Fla. 

Consultancies-60% 

More  publications 

40% 

Institutes-40 

20 

Presentations-60 

40 

Project  writing-60 

40 

Teaching-50 

50 

Publ ications-50 

50 

Un.  of  111. 

Institutes-100% 

None 

Add 

Project 

Presentations-100 

writing-1 00% 

School  evaluations-100 

State 

State  advisory 

Monitoring- 

100 

Un.  of  la. 


Un.  of  Mich. 


Consultancies-50% 
Institutes-5 
Project  writing- 10 

N/R 


Un.  of  Minn.  N/R 


Un.  of  N.  Co.  Consultancies 


Un.  of  Pitt.  Consultancies-10% 

Institutes-5 
Project  writing-1 5 


None  No  institutes 


N/R 


N/R  Project  writing-5% 

Presentations-5 
Consu1tancies-5 
Institutes-5 

None  Add  Institutes 

Project 
writing 

Increase  each  * 
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Appendix  FF  - 

Continued 

Institution 

Activity  by  Usage 

Changes  Expected 

1978-79 

Changes  Occurred 

Un.  of  S.  Ms. 

Consultancies-! 5% 

Institutes-20 
Presentations-25 
Project  writing-25 
Teacher  education-50 

In  degree  only 

Same 

Un.  of  Tx. 

Consultancies- 100% 
Institutes-100 
Presentations-1 00 
Project  writing-100 
Supervision  of 
student  teachers-50 

None 

Same 

*Did  not  respond  to  second  survey 
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Committee  membership;  course  discussion;  UCEA  and  Yes-establ ish 
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inservice  modules 
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Personal  stimulation,  materials  and  Decrease  due  to  funding 

interactions  with  national  leaders 


Institution  Benefits  of  UCEA  and  GSEAC  Activities  Expected  Changes  Changes  Occurred 
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Tight  scheduling  Profound,  mainstreaming.  Yes 

Money  for  interns  and  accountability 


Institution  Unique  Aspects  Unique  Problems  Expected  Changes  Changes  Occurred 
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Did  not  respond  to  second  survey 


APPENDIX  LL 


SUMMARY  OF  PREDICTIONS  AND  ACCURACY  OF  RESPONSES 


Question 

No,  of 
Responses 

Expected 

Changes 

No 

Change 

N/R 

Correct 

Prediction 

Incorrect 

Prediction 

N/R 

Accuracy 

1 

8 

1 

7 

5 

3 

62.50% 

2 

75 

75 

- 

64 

11 

85.33 

3 

15 

2 

12 

1 

10 

4 

1 

71.43 

4 

15 

8 

7 

11 

4 

73.33 

5 

15 

1 

12 

1 

12 

3 

- 

80.00 

6 

15 

1 

14 

- 

11 

4 

- 

73.33 

7 

15 

2 

11 

2 

8 

5 

2 

61.54 

8 

30 

1 

29 

- 

25 

5 

- 

83.33 

9 

15 

15 

15 

- 

- 

100.00 

10 

15 

6 

9 

- 

6 

9 

- 

40.00 

11 

15 

2 

13 

- 

10 

5 

- 

66.67 

12 

15 

6 

- 

9 

6 

1 

8 

85.71 

13 

15 

5 

10 

- 

8 

7 

- 

53.33 

14 

20 

12 

8 

- 

16 

4 

- 

80.00 

15 

15 

10 

2 

3 

10 

3 

2 

76.92 

16 

8 

3 

5 

- 

6 

2 

- 

75.00 

17 

14 

4 

7 

3 

7 

4 

3 

78.57 

18 

19 

7 

12 

- 

18 

1 

- 

94.75 

19 

15 

10 

2 

3 

8 

6 

2 

61.54 

20 

15 

3 

9 

3 

8 

4 

3 

66.67 

21 

15 

3 

8 

4 

3 

10 

2 

23.08 

22 

15 

3 

12 

- 

15 

- 

- 

100.00 

23 

15 

11 

1 

4 

9 

4 

2 

69.23 

24 

15 

4 

6 

5 

5 

5 

5 

50.00 

25 

15 

9 

- 

6 

9 

- 

6 

100.00 

26 

15 

9 

- 

6 

9 

- 

6 

100.00 

27 

15 

8 

~ 

7 

7 

1 

7 

87.50 

TOTALS 

474 

131 

285 

58 

321 

104 

49 

n correct  predictions 

Predictive  accuracy  = c — 

No.  of  Rs.  - N/R 
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BIOGRAPHICAL  SKETCH 


Harry  Harrison  Repsher,  Jr.,  was  born  August  4,  1943,  in  Sussex, 
New  Jersey.  Following  graduation  from  Sussex  High  School  in  1961, 

Mr.  Repsher  enrolled  at  Maryville  College,  Maryville,  Tennessee.  In 
June,  1965,  he  received  the  degree  of  Bachelor  of  Arts  with  a major 
in  history.  Following  one  year  as  a special  class  teacher  for  the 
educable  mentally  retarded  in  Knox  County  Schools,  Knoxville, 

Tennessee,  he  entered  the  University  of  Tennessee  and  received  the 
degree  of  Master  of  Science  in  special  education  in  August  1967. 

After  three  years  of  military  service,  Mr.  Repsher  received  an 
honorable  discharge  at  the  rank  of  1st  Lieutenant.  Following  two 
years  as  a coordinator  for  the  work  study  program  in  Duval  County 
Schools,  Jacksonville,  Florida,  he  entered  the  College  of  Education 
at  the  University  of  Florida  in  1972,  to  work  toward  an  advanced 
degree.  After  completing  all  the  course  work  for  the  doctoral 
program,  he  became  the  assistant  coordinator  of  special  education  of 
the  Pioneer  Cooperative  Education  Service  Agency  in  Cleveland,  Georgia, 
for  two  years  and  then  the  principal /coordinator  of  the  Northwest 
Indiana  Special  Education  Center  in  Crown  Point,  Indiana,  for  one 
year.  Mr.  Repsher  returned  to  Jacksonville,  Florida,  in  1977,  to 
become  administrative  assistant  to  the  Director  of  the  Exceptional 
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the  degree  of  Doctor  of  Education  with  a major  in  special  education. 
On  August  1,  1979,  Mr.  Repsher  accepted  a position  as  Coordinator 
of  Special  Education  for  the  Clarksville-Montgomery  County  School 
System  in  Clarksville,  Tennessee. 
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